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Abstract 

In the 21st century era, human existence calls for creativity to be well ingrained during 

teaching and learning processes. The teacher is key in ensuring that this vital 21st Century 

skill “creativity” is well nurtured to prepare a technology savvy human resource. This reality 

stimulated the researchers to conduct a study that aimed to evaluate the extent to which 

teacher induction into CBC contributes to creativity learning outcomes among grade four 

pupils in Makueni County. The research was buttressed on the constructivism theory. The 

study used mixed methods research approach. The target population was 832 public primary 

schools in the Makueni county. Stratified sampling technique was employed to draw the 

sample that constituted 323 grade four pupils, 31 grade four teachers, 17 head teachers and 9 

field officers. Researchers domiciled in the school of Education; Machakos University 

validated the data collection instruments. Reliability for quantitative data was tested using 

internal consistency method and a Cronbach alpha reliability coefficient computed. It was 

0.907 at =.05.  Statistical Package for Social Sciences (SPSS) version 27 programme was 

used to analyze quantitative data and outcomes presented in tables. The descriptive statistics 

used were: frequency, percentage, mean and standard deviation. Regression was the 

inferential statistic used. Thematic analysis was used to analyze qualitative data which was 

presented in narrative forms. The study concluded that teacher induction into CBC had a 

statistically significant positive influence of 0.225 ( < .001, =.05) on pupils’ creativity 

learning outcomes. The study recommended that, the the ministry of education needs to do 

follow-ups on teacher training in CBC-related fields, properly plan when and where the 

training of CBC teachers takes place and improve teacher motivation in order to participate in 

the trainings by getting some rewards, promotions, and stipends when they attend.  

 

Key words: Influence, Creativity learning outcomes, Teacher induction, and Competence 

Based Curriculum (CBC)   
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1.0 Introduction 

Demand for greater accountability in education which is assessed by its contribution to 

community development gave great impetus to adopt CBC. According to Makunja (2015), 

CBC is not a new concept in the education systems of the world. Competence Based 

Education is anchored majorly on what students can do (performing tasks) on top of what 

they know about the tasks. A learner is said to be competent if s/he has specific knowledge, 

skills, attitudes and values required to perform a real-life task. 

In the European Union (EU), different Member States have gradually incorporated 

CBC into their educational legislation (García-López, Gutiérrez, Pastor & Romo, 2018). One 

of the main aims of their CBC is to ensure that, basic education and training systems equip 

children and young adults with the fundamentals of further learning and working life (García-

López et al., 2018). The CBC concept moved to European countries due to the economic 

recession caused by the widespread unemployment among the youth (Komba & Mwandanji, 

2015).  

In China, teachers of science value the significance of creativity in science education 

and have consequently identified several methods which can scale up scientific creativity 

learning outcomes. Most of the research has generally used cognitive methods to foster 

creativity learning outcomes in students. For example, Cheng (2004) undertook a study 

whose aim was to come up with ways of nurturing scientific creativity learning outcomes in 

Hong Kong.  From his research findings, he concluded that, employing open inquiry method 

in teaching positively influences learners’ creative ability.  

In Africa, some studies on curriculum and creativity learning outcomes have been 

done. For instance, Lee and Buxton, (2006) studied the Mathematical creativity of upper 

primary school learners in South Africa. The purpose of their investigation was to find out 

whether mathematically creative pupils were enhanced by the prevailing teaching methods. A 

Mathematics creativity test and a questionnaire which queried children to gage their views to 

specific Mathematical activities on a Likert scale were administered. The most creative pupils 

liked Mathematics which was indicated by playing Mathematics games in their free time 

compared to the less creative learners. They pointed out more activities in Mathematics that 

they loved and expressed more liking for more involving topics like geometry. The research 

recommended increased use of interactive teaching approaches which would probably help 

mathematically creative learners.  

Benjamin and Chepchumba (2020) conducted a study in Kenya to determine teachers’ 

competence as a cornerstone in the implementation of CBC in lower primary schools in 

Nakuru County. The study employed descriptive survey design to get opinion of teachers. 

The research findings revealed that, teachers’ competence significantly influenced the 

implementation of CBC and hence needed to be improved. 
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1.1 Statement of the Problem 

In Kenya, the state of education and how it prepares learners for the world of work has been a 

hot topic among politicians, educationists, employers and the general public. Kim (2011) 

opines that, unfortunately during a technological age when creativity and divergent thinking 

are most needed, creativity levels over the last thirty years are declining. Finding out whether 

teacher induction into CBC cascaded to yield creativity in Kenyan future workforce was the 

problem that the researchers sought to address in the study. 

 

1.2 Objective of the Study 

The study’s object was to evaluate the extent to which teacher induction into CBC contributes 

to creativity learning outcomes among grade four pupils in Makueni County. 

 

1.3 Research Hypothesis 

The hypothesis of the study was: There is no statistically significant relationship between 

teacher induction into CBC and creativity learning outcomes among their grade four pupils in 

Makueni 

County. 

 

Review of Related Literature 

 

2.1 Competency Based Curriculum  

CBC can be viewed as a system of instruction, assessment, grading and academic reporting 

aimed at the learner demonstrating that, s/he has acquired the knowledge, skills, attitudes and 

values that they are expected to be learned (KICD, 2019). According to Serulungu (2018), a 

CBC is a curriculum that organizes its activities in such a way that, it allows the development 

of abilities. It does so by exposing learners to real life experiences in order to equip them with 

problem solving abilities. It is a shift from the Knowledge/content Based Curriculum (KBC) 

that was blamed for being teacher-centered for it had little interest on learner’s interests, 

ability and career aspirations. CBC also differs from traditional input models of education 

where a good deal of the focus and planning priority is given to instructional process (i.e. 

teaching) instead of more focus on results (Simonds, Behrens & Holzbauer, 2017). Collins 

and Brien (2011) add that, it is rich in inculcating desirable practical skills and certifies 

learner progress on the basis of demonstrating performance of the competences. 

CBC was introduced to the Kenyan education system in the year 2016 in a pilot 

phase. It was fully launched in 2019. CBC is gradually replacing the three-decade old 8-4-4 

system. The 8-4-4 system has been criticized for placing much emphasis on content recall 

and for being exam oriented. According to Wanzala (2018), 8-4-4 does not allow for the 

identification of learner talents and exploitation of the same early enough. Njengere (2017) 

opines that, the 8-4-4 system is too rigid and has limited opportunities to align basic 

education with children’s career interests, aptitudes and abilities. 

 

2.2 Influence of Teacher Induction into CBC on Creativity Learning Outcomes 

Shen (2010) opines that, teachers are the linchpin in curriculum implementation. Pre-service 

preparation in teacher training institutions alone cannot fully prepare teachers to implement a 

curriculum. In-service professional development at all stages of the teaching career is highly 

needed for successful curriculum implementation. The professional development should 

gravitate most to teachers’ classroom practices and meeting learners’ needs. Teachers should 
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be provided with experiences that help them understand how students think and what they are 

capable of doing under scaffolding (supportive) instructional conditions. Teachers should 

continually develop and sustain their knowledge and practices to improve in lesson 

preparation, effective lesson delivery, crafting didactic materials, organizing student groups 

and guiding learners (Henrisken, Mishra & Fisser, 2016).  

Teachers trained on creativity hold more positive views on the relationship between 

creativity and education. Such teachers according to Cachia (2010) are able to discern how a 

teaching method and activity can stifle or trigger creativity learning outcomes in their 

learners. Teachers trained in ICT are more likely to sustain new technologies important for 

stimulating learning outcomes. Teacher training programs should therefore be reviewed and 

revised to ensure that, they inculcate diverse and innovative teaching methods, digital 

competence as well as teaching cross curricular competences with plenty of hands-on 

classroom practices coupled with efficient learner guidance. 

Munshi (2018) investigated the influence of Induction Programs to first time teachers. 

His study interrogated the role that mentoring and professional development seminars play in 

developing novice teachers’ self-efficacy and inquiry-based practices. The level of self-

efficacy and shift in instructional practices among novice teachers was measured using 

surveys, an interview, and three mentoring session observations. His study revealed that, a 

large percentage of novice teachers leave the profession within the first five years.  

Data suggested that, mentors play an essential role in helping novice teachers engage 

in inquiry and reflection of their efforts in ways that highly support their growing sense of 

self-efficacy as professionals (Munshi, 2018). Warren (2016) examined the impact a two-year 

new teacher induction program had on teachers’ feelings of support, satisfaction, and self-

efficacy. The program purported that, teachers’ higher feelings of support, satisfaction, and 

self-efficacy would lower teacher attrition. Warren (2016) gathered data through an 

interview. Participants included eight teachers that had most recently completed the two-year 

induction program. The teachers reported feeling high levels of support, satisfaction, and self-

efficacy following the two-year induction program.  

Waweru (2018) similarly conducted a study on the influence of teacher preparedness 

on the implementation of CBC in Kenyan primary schools. He established that, 98.8% of the 

sampled teachers were not prepared to implement CBC especially in new subjects. The study 

also unearthed that, over 50% of teachers needed support in inculcating creativity and 

imagination in learners. Kimosop (2019) conducted another study on teacher competence and 

preparedness in the implementation of early childhood education curriculum under the 

Kenyan CBC. The study established that, majority of pre-primary school teachers in Kenya 

were not well prepared for the implementation of CBC. 

For CBC to properly precipitate creativity learning outcomes, teachers should adopt 

learner centered didactic practices. Such well inducted teachers shall be more open minded, 

supportive to learners, flexible in responding to learners’ interests, involve learners in hands 

on learning activities, discourage imitation as well as emphasize the complexity and 

interrelatedness of ideas which are all the springboards of creativity in their learners. 

 

3.0 Research Methodology and Design 

The researcher used mixed methods research methodology for it optimizes the breadth and 

depth of answering research questions. In addition, since quantitative and qualitative 

approaches bear strengths and weaknesses, combining them allows the researcher to lower 

their weaknesses and maximise on strengths of both. Something not captured by the 
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quantitative method can be got by qualitative approach. The researcher also used mixed 

methods research methodology since it aided answer different research questions therefore 

scaling up the reliability of the study findings.  

The concurrent triangulation design was employed for the study due to its efficiency 

of optimizing deep and wide understanding of the research problem. The researcher unified 

the two groups of data by bringing together the separate results in the data interpretation to 

assist in integrating the two types of data (Creswell, 2013). In this model, the researcher 

collected and analyzed quantitative and qualitative data separately on teacher induction into 

CBC and its influence to creativity learning outcomes. The results were converged at the 

interpretation stage. Both types of data were collected during the same phase of the research 

at approximately the same time.  

 

3.1 Sampling Procedure and Sample Size 

Probability sampling was used by the researcher for it lowers bias consequently enabling 

generalization of study findings. Stratified sampling was used to select 17 primary schools in 

the county. In each of the school, the head teacher was the respondent for the interview. The 

31 teachers 6 Curriculum Support Officers (CSO) and 3 Quality Assurance and Standards 

Officers (QASO) were selected using random sampling. 

 

3.2 Research Instruments  

The data collection tools used were: questionnaire for the grade four teachers, interview 

schedule for the CSOs, QASOs and head teachers as well as observation schedules and tests 

for the grade four pupils.  Questionnaire captured the views of grade four teachers on the 

influence that the induction they are given on CBC had on grade four pupils’ creativity 

learning outcomes using a likert scale of 1-5. Interviews gathered views of CSOs, QASOs 

and head teachers on the influence of CBC inductions on grade four pupils’ creativity 

learning outcomes. The observation schedules and tests were used to collect data on the 

pupils’ creativity levels. 

 

3.3 Instrument Validity and Reliability  

Validity and reliability are crucial in any research work for they enhance credibility and 

ensure generalization. Content and construct validities were ascertained by research experts 

and panelists from school of education, Machakos University. Both validity and reliability 

were finally measured and ascertained during piloting. The internal consistency reliability 

was calculated using Cronbach alpha method. The reliability coefficient was 0.907 and thus, 

the quantitative data collection instruments were deemed reliable. 

 

4.0 Research Findings and Discussion 

The research purposed to evaluate the extent to which teacher induction into CBC contributes 

to creativity learning outcomes among grade four pupils in Makueni County. The data 

gathered was analysed descriptively, thematically and inferentially.  

 

4.1 Descriptive Statistical Analysis  

The frequencies, percentages, mean and standard deviation were computed from values 

derived from 5-point Likert questions. The statistical analysis of the responses is presented in 

Table 1. 
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Table 1: Teachers’ Response on the Influence of Teacher Induction into CBC on 

Creativity Learning Outcomes of their Pupils (N=31) 

Induction on:  VLE LE ME GE VGE Mean Std. Dev 

Teaching with 

ICT 

F 2 9 10 5 5 3.065 1.1814 

% 6.5 29 32.3 16.1 16.1 

Preparation of 

teaching aids 

F   7 18 6 3.968 0.6575 

%   22.6 58.1 19.3 

Preparation of 

schemes of work 

F   1 11 19 4.581 0.5642 

%   3.2 35.5 61.3 

Lesson planning F   2 10 19 4.548 0.6239 

%   6.5 32.2 61.3 

Lesson delivery F   4 10 17 4.419 0.7199 

%   12.9 32.3 54.8 

Pupil assessment F   3 8 20 4.548 0.6752 

%   9.7 25.8 64.5 

Key: VLE=Very Low Extent, LE=Low Extent, ME=Moderate Extent, GE=Great Extent, 

VGE=Very Great Extent  

Source: Field survey 2021 

 

As shown in Table 1, ten respondents (32.3%) indicated that, induction on teaching with ICT 

influenced pupils’ creativity learning outcomes to a moderate extent. Nine respondents (29%) 

indicated that, it influenced pupils’ creativity to a low extent. Other five respondents (16.1%) 

said that, teaching with ICT influenced pupils’ creativity learning outcomes to both a great 

and very great extent respectively. The remaining ten (6.5%) indicated that, teaching with 

ICT influenced pupils’ creativity learning outcomes to a very low extent. Thus, teaching with 

ICT influenced grade four pupils’ creativity learning outcomes to a moderate extent 

(mean=3.065, SD =1.1814). These research findings on influence of ICT on creativity 

learning outcomes concurred with a study conducted by James (2017) that pointed out that, 

students feel motivated through the use of ICT in the classroom.  

More than half (n=18, 58.1%) of the respondents indicated that, induction on 

preparation of teaching aids influenced pupils’ creativity learning outcomes to a great extent. 

The remaining seven respondents (22.6%) and six (19.4%), were of the view that, induction 

on preparation of teaching aids went along way to influence their pupils’ creativity learning 

outcomes to moderate extent and very great extent, respectively. Therefore, induction on 

preparation of teaching aids influenced pupils’ creativity learning outcomes to a great extent 

(mean=3.968, SD =0.6575). 

A great number of the respondents (n=19, 61.3%) revealed that, induction on preparation of 

CBC compliant schemes of work influenced creativity learning outcomes of pupils to a very 

great extent while less than half (n=11, 35.5%) indicated a great extent level of influence. 

Only one respondent (3.2%) indicated a moderate extent level of influence. Generally, 

induction on preparation of CBC compliant schemes of work influenced grade four pupils’ 

creativity learning outcomes to a great extent (mean=4.581, SD=0.5642).  

Many respondents (n=19, 61.3%) indicated that, lesson planning part of CBC 

induction went on to influence their pupils’ creativity learning outcomes to a very great 



 Journal of African Interdisciplinary Studies (JAIS): ISSN 2523-6725 (online)  
                                                               November 2022 Vol. 6, No. 11  
Citation: Kituu, S. K; Muola, J. M & Koech, P. K (2022) Influence of Teacher Induction into Competence 

Based Curriculum on Creativity Learning Outcomes Among Grade Four Pupils in Makueni County, Kenya.  

Journal of African Interdisciplinary Studies, 6(11), 32 – 44. 
 

38   
Copyright © 2022 Centre for Democracy, Research and Development (CEDRED), Nairobi, Kenya. 

http://cedred.org/jais/index.php/issues  

extent. Other ten respondents (32.3%) stated that, induction on CBC lesson planning 

influenced pupils’ creativity learning outcomes to a great extent. The remaining respondents 

(n=2, 6.5%) indicated that, lesson planning influenced creativity learning outcomes to a 

moderate extent. Hence, lesson planning part of CBC induction influenced pupils’ creativity 

learning outcomes to a great extent (mean=4.548 SD=0.6239). 

Many respondents (n=17, 54.8%) said that, the segment of CBC induction on lesson 

delivery had a cascading effect of influencing their pupils’ creativity learning outcomes to a 

very great extent. Ten (32.3%) indicated that, it had a great extent level of influence. Other 

four respondents (12.9%) suggested that, the influence of induction on CBC lesson delivery 

on pupils’ creativity learning outcomes was moderate. The study findings established that, 

lesson delivery part of CBC induction for practicing teachers bore fruits by influencing their 

pupils’ creativity learning outcomes to a great extent (mean =4.419 SD=0.7199).  

Quite a good number of the respondents (n=20, 64.5%) indicated that, the part of 

CBC induction on pupil assessment influenced their learners’ creativity learning outcomes to 

a very great extent, while (n=8, 25.8%) of them pointed out that, it influenced to a great 

extent. The remaining three respondents (9.7%) noted that CBC induction on pupil 

assessment influenced pupils’ creativity learning outcomes to a moderate extent. Generally, 

CBC induction on pupil assessment influenced pupils’ creativity learning outcomes to a great 

extent (mean=4.548, SD=0.752). 

 

4.2 Inferential Statistics on the Influence of Teacher Induction into CBC on Grade four 

Pupils’ Creativity Learning Outcomes 

The researchers conducted a simple linear regression to establish the relationship between 

teacher induction into CBC and grade four pupils’ creativity learning outcomes. The 

researcher regressed the mean variable of teacher induction derived from the statistical 

analysis of quantitative data accrued from questionnaires against the mean variable of 

creativity learning outcomes as measured using the creativity tests. The results are presented 

in table 2. 

 

Table 2: Regression Coefficients of Teacher Induction into CBC 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 

T Sig. 

B Std. Error Beta 

1 (Constant) 1.676 .782  2.142 .041 

Teacher 

induction 
.225 .185 .220 1.216 .234 

a. Dependent Variable: Creativity learning outcomes 

 

Source: Researchers 2021 

Table 2 shows that, teacher induction into CBC had a statistically significant positive 

influence on grade four pupils’ creativity learning outcomes. A beta value of 0.225 ( < .001, 

=.05) implies that, a unit increase in teacher induction will lead to a 0.225 increase in 

pupils’ creativity learning outcomes. These results led to the rejection of the hypothesis of the 

study. 
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4.3 Thematic Analysis on the Influence of Teacher Induction on Pupils’ Creativity 

Learning Outcomes 

The analysis in this section was done to corroborate the information gathered through the 5-

point quantitative Likert tests. The findings analysed were from interviews with 9 field 

officers and 17 head teachers.  

The field officers were asked to identify the major foci of the teacher inductions. On this, 

field officer B and C said that: 

 

Teachers are mostly inducted on the structure of CBC, its theories and 

principles guiding its implementation.” (Field officer B). “Both class room 

teachers and head teachers are mostly trained on preparation of professional 

documents, lesson delivery, pupil assessment as well as integration of ICT in 

teaching and learning (Field officer C). 

 

The field officers who mostly man the CBC trainings were also asked how frequent the 

trainings were done. On frequency of trainings, field officer A and C said: 

 

“CBC trainings are done once every term. There are designated training 

centres for each zone.” (Field officer A). All head teachers have been trained 

and some are picked to train fellow teachers.” (Field officer C). 

 

Only a few head teachers indicated that teachers were well trained on the implementation of 

CBC. The majority stated that, the training was not sufficient. This mirrored the research 

findings of Mwande and Mpofu (2017) that revealed that, the teacher development training 

received did not satisfy teachers’ needs while some teacher trainers were not conversant with 

the demands of the new curriculum. Mwande and Mpofu (2017) conducted a study on the 

preparedness of primary school teachers to implement the grade three new curriculum in 

Zimbabwe.This reality was supported by head teacher A and D who said: 

 

The training is fairly done but the time is not fully sufficient for teachers to 

properly understand the details of CBC.” (Head teacher A). “Some teachers 

have not learned curriculum areas such as PE and technology. Telling them to 

teach areas they have not been trained in is giving them a problem. Such 

teachers are not therefore fully able to implement CBC in schools (Head 

teacher D). 

 

Other head teachers mentioned that, the induction process was rushed, hence less time was 

dedicated to the CBC induction. This was captured from the statements of head teacher L and 

M who stressed that: 

 

The trainers go for only one week for training of trainers then they should 

cascade the same to teachers in 1 or 2 days.   They basically come to dictate 

notes which is a challenge in digital literacy.” (Head teacher L). “The trainers 

do not cover some areas well (Head teacher M). 

 

Since head teachers are closer to teachers and do practically teach, they were also queried on 

whether teacher induction into CBC was well done. Their responses are presented in Table 3. 
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Table 3: Rating on Teacher Induction  

Teacher induction    Frequency % 

Well done  2 11.7 

Fairly done   8 47.1 

Poorly done 7 41.2 

Source: Field survey 2021 

 

Table 3 shows that, two (11.7%) of the head teachers opined that, teacher induction into CBC 

was well done. Other eight, (47.1%) were of the opinion that it was fairly done while seven 

(41.2%) said it was poorly done. These research findings resonated with those of Makunja 

(2015) that established that, most teachers lacked the requisite knowledge for implementing 

CBC during the teaching and learning process. However, his study was conducted on 

secondary school students while the current one was done among primary school pupils. 

Makunja (2015) assessed the adoption of a CBC to improve the quality of secondary school 

education in Tanzania with an intent of finding out whether it was a dream or a reality. The 

study employed a mixed research approach that utilized a descriptive survey design and 

simple random sampling procedures. The researcher selected 162 respondents from six public 

secondary schools in Morogoro Municipality. The respondents included heads of secondary 

schools, teachers, class teachers and students. Questionnaire, interviews and observation 

schedules were used to collect requisite information. Makunja (2015) concluded that adopting 

a competency-based curriculum to improve the quality of secondary education in Tanzania 

has yet to translate into quality secondary school education.  

The respondents were also asked to say how teacher induction into CBC contributed 

to creative learning outcomes among pupils. The majority indicated that it helped teachers to 

improve their instruction. This was backed by head teacher A who said that:  

 

During the CBC inductions, teachers learn new teaching methods and go to 

implement them among pupils and hence pupils improve in studies because of 

the new methods taught during training. 

 

On the same issue of benefit of teacher induction into CBC, head teacher E and H added that:  

 

CBC trainings added more knowledge and skills to teachers especially on how 

to handle learners (Head teacher E).  

 

Teachers get more methods, skills and generally learn more hence can impact 

learners (Head teacher H). 

 

Head teacher K and M opined that: 

 

When the teacher knows how to direct, it’s easy for the teacher to offer 

guidance”  (Head teacher K). “The more teachers are trained, the more they 

understand CBC”(Head teacher M). 

 

These research findings from qualitative data were congruent to assertions of Wegerif (2019) 

who exposed that training had a positive effect on the development of metacognitive 
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knowledge. Wegerif (2019) evaluated the impact of a newly developed two-day professional 

development training on primary school teachers’ knowledge, attitude and behavioral 

intention towards teaching higher-order thinking skills. Participants in this study were 

twenty-seven primary school teachers divided into an experimental group (N = 13) and a 

control group (N = 14). The study employed a quasi-experimental pretest-posttest control 

group design using questionnaires at two points in time. His study is comparable to the 

current since both studies focused on primary school pupils 

Through the study it was unearthed that, teacher induction into CBC also changed 

teachers’ perspectives on teaching especially the new curriculum. This was backed by head 

teacher C, J, N and D who said:  

 

“CBC trainings bring positive understanding to teachers, especially on the new 

teaching methodologies.” (Head teacher C). “CBC trained teachers apply the 

training to learners, changing their perspectives.” (Head teacher J). “Learners 

become independent as they are not spoon-fed.” (Head teacher N). “Teachers 

acquire knowledge and skills for approaching the syllabus appropriately.” 

(Head teacher D). 

 

The respondents were further asked to state the difference between teachers exposed to CBC 

to those less exposed. They noted that teachers exposed to CBC did better lesson preparation.  

 

Head teacher I, A and D said: 

 

A teacher more exposed to CBC is more competent especially in lesson 

preparation and is more real.” (Head teacher I). “A teacher more exposed to 

CBC can make professional records better.” (Head teacher A). “A teacher can 

teach with efficiency since s/he can teach both subjects and activities as is the 

case in CBC  (Head teacher D). 

 

These research findings were in line with those of Gilman (2017) that revealed a positive 

perception of novice teachers to professional development sessions. The teachers were also 

positive regarding professional development courses for career development. Gilman (2017) 

evaluated the perceived effectiveness of the Mid-Atlantic School District new teacher 

induction and mentoring program. The researcher used three focus areas of teacher support in 

the evaluation: professional development, mentoring, and professional learning communities 

(associations).  

The research also revealed that, inducted teachers related well with learners. This was 

supported by head teacher M, B and G who stated that: 

 

A teacher more exposed to CBC is able to handle learners well in class and 

give tasks as per the CBC requirements.” (Head teacher M). “A teacher more 

exposed to CBC is able to handle CBC learners well and is friendly while that 

not exposed to CBC is not friendly.” (Head teacher B). “Teachers who are 

exposed to CBC are more conversant with CBC. This makes them know how 

to handle learners better (Head Teacher G). 
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These research findings were congruent to those of Sokół and Figurska (2021) that revealed 

significant relationships between the performance of creative activities and acquired 

knowledge by workers. Sokół and Figurska (2021) determined the knowledge and creativity 

of employees and their impact on the growth of innovative organizations. They reviewed the 

cognitive, theoretical, methodological, and empirical issues regarding developing creative 

knowledge of workers employed in creative organizations. 

The study further revealed that, teachers exposed to CBC would readily use CBC teaching 

aids. This was echoed by head teacher E, B and N who said that:  

 

CBC inducted teachers use CBC teaching methods well.” (Head teacher E). “CBC 

trained teachers apply more methods of teaching, are learner-centred as well as being 

more practical.” (Head teacher B). “CBC Inducted teachers can incorporate many 

teaching aids in the teaching-learning process since they have digital literacy. 

“Teachers exposed to CBC use practical approach, take less time to achieve a certain 

lesson objective and easily assess learners (Head teacher N). 

 

These research findings rhymed with those from a study by Ingersoll, and Strong (2011) that 

uncovered that, beginning teachers who participated in some induction performed better in 

various teaching aspects in classroom instructional practices. Ingersoll and Strong (2011) 

examined 15 empirical studies, conducted since the mid-1980s, on the effects of support, 

guidance, and orientation programs collectively known as induction for beginning teachers. 

Most of the studies reviewed provided empirical support for the claim that support and 

assistance for beginning teachers positively impact three sets of outcomes: teacher 

commitment and retention, teacher classroom instructional practices, and student 

achievement.  

 

5.0 Conclusion 

The study concluded that, teacher induction into CBC had statistically significant positive 

influence on pupils’ creativity learning outcomes. Induction on preparation of teaching aids, 

schemes of work, lesson planning, pupil assessment, and lesson delivery had a spiral effect of 

greatly influencing pupils’ creativity learning outcomes. However, the training process was 

insufficient as less time was dedicated to the induction.  

Teacher induction was found to help teachers improve their instruction since they 

learned new instructional methods. Teacher induction was found to add more knowledge and 

skills especially on how to handle learners. The trainings changed teachers’ perspectives on 

teaching and brought a positive understanding on CBC. Teachers exposed to CBC did better 

lesson preparation, were more competent and made CBC compliant professional records. 

CBC inducted teachers used a practical approach in their teaching, took less time to achieve 

lesson objectives, and easily assessed and evaluated their learners.   

 

5.2 Recommendations 

Based on the study findings the researchers recommend that: 

1. Teachers need to be motivated to participate in CBC trainings by getting some 

rewards, promotions, and stipends when they attend. The ministry of education also 

needs to ensure that the trainers are experienced and do efficient training.  

2. The CBC induction content should be incorporated into pre-service training of 

teachers in both universities and teacher training colleges. 
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