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Abstract 

Kenya is experiencing poor performances, especially among girls in the Kenya Certificate of 

Primary Education (KCPE) within the context of free primary education adopted in 2013. 

The consequence of this is that majority of pupils do not progress to the next level of 

education creating wastage. A good fraction is the girls who are obliged to the household 

chores which the society expects them to undertake to prepare them for life ahead. This 

article determined psycho-social factors on the academic performance of girls in public 

primary schools in Kisumu central sub-county Kisumu County Kenya. The objectives of the 

article were: To determine the influence of peer pressure, teacher’s attitudes, mentorship 

programs and head teacher’s personality traits on the academic performance of the girls in 

public primary schools in Kisumu central sub-county Kisumu county Kenya. The article was 

guided by Albert Bandura’s Modeling Theory. The article adopted an ex post facto research 

design. It targeted 30 primary schools, 30 head teachers, 30 Guidance and counselling 

teachers, and 1985 standard eight primary school girls in public primary schools in Kisumu 

central sub-county Kisumu County Kenya. A sample size of 199 was determined. The study 

implored a stratified sampling technique to select 9 primary schools for the study, simple 

random sampling was used to select 9 head teachers from the sampled public primary schools 

of Kisumu central sub-county Kisumu County Kenya. The data collection instruments were 

questionnaires and interview guides. A pilot article was conducted to ascertain the reliability 

of the instruments and a reliability coefficient of r above 0.7 was obtained for the 

questionnaire items regarding the Cronbach alpha reliability test. The validity of the 

instruments was ascertained by experts who were the university supervisors. Quantitative 

data were analyzed by descriptive statistics and inferential statistics such as Pearson 

correlation and Analysis of variance (ANOVA). Qualitative data were analyzed using 

thematic analysis. The article revealed a statistically significant positive correlation between 

teacher attitude (r=.501, P < 0.05, Adjusted R2=.247); mentorship program (r=.227, p =.001, 

Adjusted R2=.036) and girls’ academic performance. However, the article established a 

statistically significant negative correlation between peer pressure and girls’ academic 

performance (r= -0.643, P < 0.05) with peer pressure accounting for 41.1% of the variance in 

girls’ academic performance. Equally, a significant effect of head teachers’ personality traits 

on girls’ academic performance was established F (2, 196) = 4.007, p = 0.020, with girls who 

believed that their head teachers were extroverted had a higher mean (n=67, M=267.2) in 

academic performance than introvert and neurotic groups. The study recommended that; 

Policy makers in the Ministry of Education strengthen guidance and counselling programme 

in primary schools, Head teachers create more effective peer counselling programmes in 

primary schools.  

Key Words: Psychosocial Factors, Academic Performance, Girls, Public Primary Schools, 

Kisumu County, Kenya 
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Introduction 

Educating girls is indeed the first step in eradicating poverty in third world countries hence, 

in educating women the community as a whole benefit.  Nicolas (1995) from Bangladesh 

stated that girls who were educated in their childhood were more likely to educate their 

children. Education is the gateway to equal access to information, opportunities, self-

determination, political and social empowerment. The united nations educational scientific 

and cultural organization (UNESCO 1994), revealed that concerns for quality education had 

dominated the educational debate from the early eighties and had remained a central issue in 

the twenty-first century.  Socio-cultural attitudes, practices and school-related factors such as 

school curriculum and materials, inadequately trained teachers, unfriendly approaches, peer 

pressure and lack of role models were among the factors that had obstacles to girls’ academic 

achievements. 

 Ayodo (2010) argued that the quest for the provision of quality education continued to 

be a matter of leading concern to both consumers and providers of the education service in 

Kenya and other developing countries. In a nutshell, when parents were confronted with 

constraints of limited opportunities or resources for schooling, they generally favoured the 

education for boys. In the end, girls could have been discouraged leading to low academic 

performance in the national examinations. This could impact negatively on society because 

the lack of quality education for girls had a negative influence on a child’s mortality, 

economic growth, and fertility rate. Singh and Chaundary (2015) in their research 

investigated the impact of socio-economic status on the academic achievement of secondary 

school students. In their research, the argument was that academic achievement was 

influenced by the socio-economic status and those who belonged to high and middle socio-

economic status had shown better performance.  They also found out that biological and 

sociological or cultural factors were also paramount, socio-economic status was also found to 

have had a great impact on personality, learning, and development. Low parental 

commitment to education was also highlighted as a cause of low academic achievement (Polk 

and Vernanem, 2015). Low attachment to school, low subjective and psychological well-

being was also found to be a contributing factor to low academic achievement. Havik, et al. 

(2015) posited on grade repetition as well as school dropout influencing education lag which 

was defined as a gap between the educational level in Chile, school evaluation could create a 

strong impact on student’s achievement and behaviour concerning what the adolescents did 

and how it affected their lives both in psychological, behavioural, and education outcomes.  

 

Statement of the Problem 

Academic performance continues to be the only criterion for placement in secondary and 

tertiary institutions in Kenya. The Kenya certificate of primary education (KCPE) 

performance determines whether the candidate could proceed to a good secondary school and 

further to university or other tertiary institutions as per the grade set and required by the 

examination body in Kenya, the Kenya national examination council (KNEC). A pupil’s life 

is therefore determined by the academic performance in the national examinations done at the 
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end of primary education in Kenya. Kisumu Central sub-county had downward mobility in 

KCPE performance for girls as reflected in the past five years (2013-2017) as compared to 

other sub-counties within Kisumu County. Investing in education becomes meaningful when 

the end product gives returns to an individual, the community, the government, and the 

society at large. With this downward trend in the girl’s performance in the Kenya certificate 

of primary education (KCPE), there is a need for mentorship programs for the girls to 

eliminate attitude and peer pressure which are psychosocially based obstacles to girl’s 

education. Much research has not been done in this area especially in Kenya. If the 

community obstacles to girl’s education were tackled, the girls would effectively take part in 

education because of the underlying psychosocial factors which the study addressed. Most of 

the previous research on girl’s education majorly focused on girls’ low enrolment in schools, 

with a few focusing on the girl’s academic performance especially in public primary schools 

after the adoption of free primary education (2003) in Kenya. The few ones majorly focused 

on secondary education but not at the primary level where girls do Kenya certificate of 

primary education (KCPE). Measuring academic performance is a product of many factors 

and all the researchers’ reviews supported the hypothesis that girl pupils' performance 

depended on different socio-economic, psychological, and environmental factors which 

include school and home. The majority of the studies focused on socio-economic factors, 

especially on management. 

 

Research Objectives 

i. To investigate the influence of peer pressure on academic performance of girls in 

public primary schools in Kisumu central sub-county Kisumu county Kenya 

ii. To find out how the teacher's attitude influence the academic performance of the 

girls in public primary schools in Kisumu central sub-county Kisumu county 

Kenya 

iii. To establish the influence of mentorship programs on the academic performance 

of girls in public primary schools in Kisumu central sub-county Kisumu county 

Kenya 

iv. To show how personality of the head teacher influence the academic performance 

of girls in public primary schools in Kisumu central sub-county Kisumu county 

Kenya 

 

Theoretical Framework 

This article was based on Albert Bandura’s Theory. The theory has its base on cognitive 

learning theory which states that learning is influenced by psychological factors. It is also 

closely related to Behavioral Learning Theory which assumes that learning is based on 

responses to environmental stimuli. Albert Bandura modeling theory is also known as 

Observational Learning Theory or Social Learning View propounded in1977. The Social 

Learning Theory (SLT) views learning that occurs within a social context. It considers that 

people learn from one another through observational learning, imitation, and modeling. In 

this theory, it is believed that performance can be influenced by the type of instruction 

delivered and interactions between the person and the environment. There is a reciprocal 

manner in which the environment may influence behaviour likewise behaviour may influence 

the environment. In a comparative context, interaction differs based on the individual, the 

particular behaviour, and the specific situation. For a girl to identify with a mentor (Bandura 
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1977 pg. 128-129), self-reinforcement plays an important role in determining human 

behaviour therefore mentorship programs are to ignite the girls to be self-motivated and work 

hard to achieve their goals. Teachers should also develop a good rapport with the girls so that 

they build their inner drives to work harder in their academics. This theory states that human 

beings are neither driven by inner forces nor automatically shaped and controlled by the 

environment. Thus humans function as contributors to their motivation behaviour and 

development within a network of reciprocally interacting influences. For instance, when girls 

experience peer pressure, they are exposed to bad models that determine bad behaviour thus 

poor performance. This is termed vicarious learning.  

 This is one of the very flexible theories to explaining differences in learner’s 

educational activities.  Any slight change in the learner’s environment is to impact the 

learners’ education.  It combines cognitive and behavioural approaches to learning where a 

child’s negative behaviours could change with a change in the environment for example 

peer pressure. On the other hand, the theory is weak on accountability for the learner’s 

actions thus failing to give a holistic development and growth as per the age.  It has not 

taken into account the effect of biology or genetics in aggression.  Despite the heavy 

criticism of Albert Bandura modeling theory, it is worthwhile and appropriate in research 

study especially on psychosocial factors in girls’ academic performance in public primary 

schools because of their high enrolment.   

 Teachers at times got overwhelmed with the subjects’ heavy loads and high 

enrolment, therefore, paid less attention to girls who were low achievers. Albert Bandura’s 

social learning theory emphasized the importance of the mentees as per this context, the 

girls who were observing and modeling behaviours, attitudes, and emotional reactions of 

others (mentors) who were their peers and teachers. The theory covered cognitive and 

behavioural development, entailed attention to the admired characteristics, and memory 

through practice, and motivation which was key to girls at this stage of adolescence in 

primary schools.  In summary, the theory stated that the girls could not learn if they were 

not focused on the task (attention) and might have only learnt by internalizing information 

in their memories (retention). They could reproduce the previously learned information 

through behaviour, skills, and knowledge (reproduction). Finally, once they succeeded they 

got motivated to repeat the behaviour.  

 

Review of Related Literature 

Peer pressure refers to the influence exerted by a peer group in encouraging a person to 

change his /her attitudes and values, to conform to the group norms (kirk, 2000). While most 

educators believed that peer pressure influenced girl pupils’ education as per this context 

especially academic performance. Kirk (2000) observed that few studies had been done to 

prove this belief as peer groups were an important socialization agent. Akhtar (2011) 

researched the effect of peer and parental pressure on the academic achievement of university 

students in India. The target population was male and female university students of masters. 

A total population of 156 students was selected using cluster sampling techniques from the 

departments of the university (business administration and computer science and economics). 

An opinionative was used to elicit the students' opinions regarding peer and parent pressure. 

The findings of the study were that the parents’ pressure affects negatively the academic 

achievement of students especially the female university students. 
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Folasade (2018) conducted a study on peer group pressure and parental socio-economic status 

as a correlate of students’ achievement in physics Bibajide, the University of Lagos in 

Nigeria. The research design was descriptive and questionnaires and structured physics 

achievements test was employed for data collection. It was found out that the physics 

achievement test (r=0. 85), parents questionnaires for testing were employed for five 

hypotheses in the study. The findings indicated that peer pressure enhanced negative 

relationships on students’ achievement in physics and parental socio-economic status was 

positive to the achievement of the students’ influence of the educational standard of the 

students and achievement to an optimum degree in physics. Opinion of parents from public 

schools was positively related to that of private schools but not significant and scores of 

students in private schools were negatively related to that of public schools but not 

significant. 

       According to the united nations university, and-wider working paper on educational 

inequality in Mozambique ( Maia & burger 2017), it was realized that very poor countries 

inequality often meant that a small part of the population maintained living standards far 

above the rested. This was also true for educational inequality in Mozambique where only a 

small segment of the population had access to higher levels of education (there were 30 times 

as many schools offering grade 1 than grade 2).  The article investigated inequality in the past 

attainment in school access and learning or educational quality by gender, geography, and 

parental socioeconomic status. Mozambique being one of the world’s poorest countries, 

educational access was still low despite the introduction of free primary education more than 

a decade ago. Many of the children were still out of school and those who did attend often 

entered late or progressed slowly through the education system with immense drop–out 

occurring before the secondary phase of education. The data from the southern and eastern 

Africa consortium for monitoring education quality (SACMEQ) educational evaluation at 

grade 6 level in some 15 schools had also shown that grade 6 performed weakly when 

measuring against the 12 SACMEQ. 

              In elusive science direct Procedia Social and Behavioral Sciences, the effects of 

teachers’ attitudes on students’ personality and performance were conducted by Ulug, Ozden, 

Eryilmaz, Kultur (2014), the sample group for this research included 353 students from 

various departments of Istanbul Kultur University and Maltepe University. Of the complete 

sample group, 56.45% were female and 43.6% were males. The data collection instruments 

were questionnaires based on the personality and performance of students. The sample size 

was 353 university students using a random sampling technique. In the questionnaires, the 

respondents were asked about the attitudes and behaviour of their teachers during primary 

schools, middle school, high school, and university and how that affected their personality 

development and success. The findings were as follows: the participants' expressions were 

subjected to meta-analysis and the findings and results were presented in tables and graphics 

for visual ease.  

 The participants generally described the teachers’ positive attitude as compassionate, 

understanding helpful, seeing the students as individual being, friendly and interested, 

communicating being genuine and tolerant, supporting motivating and encouraging 

participation in social events. The teachers’ negative attitudes were listed as discrediting, 

vengeful, too disciplined, uninterested, favouritism, being angry, not caring, being intolerant, 

not understanding, and being inconsistent. In a nutshell, the findings revealed that a positive 

attitude on the performance of the student, a positive attitude by the teacher could improve 
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student success. In summary, 91.2 % believed a positive attitude increased performance, 0. 

9% believed it lowered success while 7.9% felt it did not affect performance. In conclusion, it 

was a clear indication that teachers surpass the boundaries of the classroom in individuals’ 

educational lives. The teachers were the second-highest determining factor in the 

development of individuals after parents. The students ‘role models were the teachers that 

they spend most of their time with.  

  Walt (2016) researched the impact of teacher mentoring on student achievement in 

disadvantaged schools. It was noticed in the study that mentoring had been researched 

especially on students extensively but there were still gaps and disparities in literature with 

regards to the impact on students’ achievement, the generality of existing research, the length 

of mentoring needed as well as the time that it took to achieve a meaningful increase in 

student achievement in disadvantaged poor-performing schools. The purpose of the research 

article was to address the above-mentioned gaps in the research literature by doing a 

concurrent matched but non-randomized controlled article to determine the impact of 

mentoring of teachers on students’ achievement in the school-university partnership between 

the UFS and disadvantaged poor-performing schools in its feeding area for four years. 

               The findings were as follows: large positive impacts were achieved in all subjects. 

There was no significant time delay in the impact that mentoring had on student achievement. 

The impacts were achieved from the first year after mentoring started and were still present 

four years after mentoring started. The practical significance of these findings was that 

student achievement in poor-performing disadvantaged schools could be meaningfully 

improved by mentoring teachers in the schools. The article revealed that there was some 

relevance to mentorship programs concerning academic achievements. Another study on the 

impact of peer mentoring on mentee academic performance (Leiden frost and Strassnig 2016) 

went up with the following findings: the transition from high school to university was a 

challenging life situation for young adults because of the many changes, it involved 

managing own learning, new study and social schedules, building new social networks and 

friendships and adjusting to the requirements of the university styles of learning and teaching 

(Pascrell and Terenzini, 2005). This implied that the students had to get to know the so-called 

hidden curriculum of studying. 

                 Beyond the formal curriculum of the courses, some students failed to make a 

transition to university life and its requirements and finally dropped out of their course of 

study. At present, universities frequently offered support program to assist first-year students 

in adopting from schools to university culture. The programs include first-year seminars, 

courses in academic skills advising and mentoring programs, and general support services. 

The programs enabled study success and reduced dropout rates among the 

students. Mentoring programs had shown to be specifically effective in supporting first-year 

students (crisp &Cruz, 2009: Jacobi 1991; Passarella and Terenzini, 2005) the mentoring 

programs had also shown positive effects including academic performance, reduced dropped 

out rates, and better social integration. Research had so far suggested that being a mentee 

improved academic performance but little was known if realizing mentoring affects mentee 

academic performance in different ways. The study aimed to look at the improvement of 

academic performance through peer mentoring program and examine how individual 

differences in realizing mentoring affected mentee academic performance after 1 year and 2 

years of study. The study focused on the university students while the current study intended 

to bring primary school girls onboard especially in their level of performance in the test 
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scores which was aimed at uplifting their achievement of Kenya Certificate of Primary 

Education accreditation to joining a better secondary school which were competitive. 

          Khan (2016) investigated the impact of teacher personality on the academics of 

students. He used a structured and pre-test professional attitude scale (PAS) to include the 

demographics and the socioeconomic aspect among university students of Pakistan. He used 

regression to evaluate and after analysis, the findings were as follows: introversion, 

extraversion, and neuroticism were among the key components of the head teacher’s 

personality affecting the academic performance of the students. 

         Rajapakshe (2017) researched the big five personality dimensions’ effect on university 

students’ academic performance. The grade pointed average (GPA) of the semester is 

considered academic performance. The sample size was 200. The analysis of data was done 

using discriminant analysis. The findings were as follows: neuroticism showed a significant 

predictor of academic achievement. Also, it was revealed that conscientiousness became the 

next strongest predictor variable followed by extraversion, openness to experience, and 

agreeableness. Conscientiousness showed a positive relationship with both groups of 

students’ academic achievement while all the other four personality traits were found to be 

negatively associated with the academic performance of both groups. 

The research aimed to find out if personality did affect college students, could change 

the teaching and learning methods and could match with the personality of the students. It 

might also have revealed among the students to recognize how to adapt their behaviour to 

achieve greater performance. The study focused on both the students’ personalities and their 

teachers’ personalities mainly in college. The current study aimed at determining how the 

personality traits influenced the academic achievement of girls in public primary schools in 

Kisumu central sub-county Kisumu County, Kenya. The previous study did not bring out the 

instruments of data collection and research design. The present study adopted an ex post 

facto research design with a sample size of 400. The data collection instruments were 

questionnaires and interview guides. The article adopted a simple random sampling 

technique. 

 Ibukun (2009) studied personality characteristics and principal leadership 

effectiveness. The study design was descriptive surveyed and the target population involved 

all the principals and teachers of public secondary schools in Ekiti State, Nigeria. The data 

collection instruments were designated as principals’ demographic inventory (PDI) and 

principals’ effective leadership. The study findings were that extraversion favoured the 

academic performance of the students. The current article was not to focus on the leadership 

styles but singled out the personality traits of the head teachers in public primary schools, 

Kisumu central sub-county Kisumu County, Kenya. This was so because the previous study 

focused on the secondary school principals in the whole of Ekiti state in Nigeria. The study 

did not narrow down on a specific region assuming that all conditions in the study area. The 

data collection instruments varied since the target population consisted of pupils as in this 

case the girls who might have shied off and as a result only needed to fill in the questionnaire 

schedules. The teachers’ data collection instrument involved the use of interview schedules. 

  Ndirangu (2015) researched the influence of head teachers’ roles on pupils’ academic 

achievement in public primary schools. The findings were that only 42% of the candidates 

who sat for KCPE exams in 2014 attained an average mark of 250 and above. The head 

teacher performed instructional supervision as required. The head teachers did not provide 

adequate teaching/learning materials to the school thus impacting negatively on the academic 
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achievement of pupils. On the other handed, the head teacher motivated their teachers 

through recommendations for promotion and awarding to the performing teachers. This made 

them realize positive academic achievement. The parents have also involved in school 

academic programs. In conclusion, instructional supervision and teachers’ motivation had a 

positive impact on academics. The research focused on the general head teachers’ roles 

concerning pupils' academic achievement while the current research singled out the head 

teacher’s personality traits concerning the academic achievement of girls in public primary 

schools in the Kisumu central sub-county Kisumu County, Kenya.  

  Propat (2009) researched the Eysenkian personality factors and their correlations with 

academic performance and established that the measures of the five-factor model (FFM) 

dimension of conscientiousness had similar validity to intelligence measures. In that study, 

statistics were obtained for correlations with psychoticism, extraversion, and neuroticism. 

The current study focused on the influence of the head teacher’s personality traits namely: 

extraversion, introversion, and neuroticism on the academic performance of girls in the 

Kisumu central sub-county. It is based on explicit theoretical bases making the data 

collection instruments be questionnaires and interview schedules to get comprehensive and 

in-depth data. The previous study did not focus on the head teacher’s personality traits. 

 

Methodology 

This article aimed at investigating psycho-social factors on the academic performance of girls 

in public primary schools in Kisumu central sub-county Kisumu County Kenya. The 

objectives of the article were: To determine the influence of peer pressure, teacher’s attitudes, 

mentorship programs and head teacher’s personality traits on the academic performance of 

the girls in public primary schools in Kisumu central sub-county Kisumu county Kenya. The 

article was guided by Albert Bandura’s Modeling Theory. The article adopted an ex post 

facto research design. It targeted 30 primary schools, 30 head teachers, 30 Guidance and 

counselling teachers, and 1985 standard eight primary school girls in public primary schools 

in Kisumu central sub-county Kisumu County Kenya. A sample size of 199 was determined. 

The article implored a stratified sampling technique to select 9 primary schools, simple 

random sampling was used to select 9 head teachers from the sampled public primary schools 

of Kisumu central sub-county Kisumu County Kenya. The data collection instruments were 

questionnaires and interview guides. A pilot study was conducted to ascertain the reliability 

of the instruments and a reliability coefficient of r above 0.7 was obtained for the 

questionnaire items regarding the Cronbach alpha reliability test. The validity of the 

instruments was ascertained by experts who were the university supervisors. Quantitative 

data were analyzed by descriptive statistics and inferential statistics such as Pearson 

correlation and Analysis of variance (ANOVA). Qualitative data were analyzed using 

thematic analysis. Results of the article were presented in terms of tables, charts and 

frequency distribution and inferential statistics summed up in their relevant outputs. 

 

Results and Discussion 

Peer Pressure and Girls’ Academic Performance of in Public Primary Schools 

This objective sought to determine the extent to which peer pressure influence the academic 

performance of girls in public primary schools. The article established the overall rating on 

the level of peer pressure among primary school girls as 3.93 (SD=0.85), suggesting that the 

respondents were in a fairly strong agreement that they suffer peer pressure. The article 
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established that many girls indulge in undesirable behaviour to satisfy the demands of their 

friends and for fear of being left alone if they refuse to conform to their friends’ norms. It 

was also established that due to peer pressure the girls get involved in undesirable 

behaviour’s, such as going out during weekends, lying under the influence of their friends, 

making their hairstyle and clothes to meet the wishes of their friends. However, the article 

also shows that peer pressure can also be positive to their peers, for example, some of the 

girls generally get motivated to article by their friends. However, the findings showed that 

there is a statistically significant negative correlation between peer pressure and girls’ 

academic performance in public primary schools (n= 199, r= -0.643; P < 0.05) and 41.1% 

(Adjusted R2 = .411) of the variance in girls’ academic performance is explained by the 

variability in the level of peer pressure. A statistically significant unstandardized co-efficient 

of (B=52.115, t= -11.792, p<.05) was established prompting the rejection of the null 

hypothesis (β1 = 0). Consequently, the alternative hypothesis (β1 ≠ 0) was supported and it 

was concluded that peer pressure has a significant negative influence on girls’ academic 

performance.  

 

Teachers’ Attitudes and Girls’ Academic Performance 

This objective sought to investigate the extent to which teachers’ attitude influence the 

academic performance of girls in public primary schools. The current article findings 

established a moderate extent (M=3.36) of teachers’ attitude towards the learners. The 

majority of the teachers believe that girls have equal opportunity, just like boys, and that hard 

work is the key to success in academics. The results of the article revealed that the rate at 

which teachers encourage learning and team work among learners is moderate. However, the 

findings show that teachers only occasionally advise the class as regards their future career, 

but the article shows that teachers are generally keen on all pupils during learning and 

teachers moderately enjoy teaching. Besides, the findings showed that there is a statistically 

significant positive correlation between teacher attitude and girls’ academic performance in 

public primary schools (n= 199, r= .501; P < 0.05) and 24.7% (Adjusted R2 = .247) of the 

variance in girls’ academic performance is explained by the variability in the level of teacher 

attitude. A statistically significant positive unstandardized co-efficient of (B=51.477, t= 

8.122, p<.05) was established prompting the rejection of the null hypothesis (β2 = 0). 

Consequently, the alternative hypothesis (β2 ≠ 0) was supported and it was concluded that 

teacher attitude has a significant positive influence on girls’ academic performance.  

 

Mentorship Programs and Academic Performance of Girls 

This objective investigated the influence of mentorship programs on the academic 

performance of girls in public primary schools. The results of the current survey show that 

public primary schools in Kisumu Central Sub-County moderately (M=3.79, SD=1.05) 

embrace mentorship programs for their students. It was established that mentorship programs 

in primary schools are carried out in various ways; direct mentorship by teachers, use of peer 

counselling mentoring programme and use of people invited from outside the school. The 

article shows that reproductive health education, as an aspect of mentorship, is dismally done 

in primary schools in Kisumu Central Sub-County. On relationships, the findings of the study 

indicate that there is a statistically significant positive correlation (n=199, r=.227; p =.001) 

between mentorship program and girls’ academic performance in public primary schools 

with 3.6% (Adjusted R2 = .036) of the variance in girls’ academic performance is explained 
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by the variability in the level of the mentorship program. A statistically significant positive 

unstandardized co-efficient of (B=51.477, t= 8.122, p<.05) was established prompting the 

rejection of the null hypothesis (β3 = 0). Consequently, the alternative hypothesis (β3 ≠ 0) was 

supported and it was concluded that the mentorship program has a significant positive 

influence on girls’ academic performance.  

 

Head Teachers’ Personality and Girls’ Academic Performance 

This objective sought to investigate the influence of head teachers’ personality traits on the 

academic performance of girls in public primary schools. The finding of the current article 

established that the head teachers exhibited mixed personality traits. For instance, about a 

half of the head teacher was found to be neither talkative nor non-talkative, the majority 

enjoy meeting new friends but a few do not and a few always mix with other teachers freely 

but mix only occasionally. On decision making, the results of the survey show that a few of 

the head teachers either more often or always make quick decisions but the majority of them 

make quick decisions only occasionally, rarely or never make quick decisions on any matter. 

On the contrary, the majority of the head teachers always or most often change their minds, 

but many of the head teachers only occasionally show that they worry after an embarrassing 

experience. Likewise, most of the head teachers most often or always respond very 

emotionally to little things and they dramatically change their feelings, showing varied 

emotions and moods. Similarly, the results of the survey show that some of the head teachers 

are always sad, moody or looks depressed and less than half of them are loved by everyone.   

                On the influence of the head teacher’s personality traits, the results show that girls 

who believed that their head teachers were extroverted had a higher mean (n=67, M=267.2) 

in academic performance than the other two groups. Those whose head teachers showed a 

tendency of neuroticism personality trait had the least academic performance (n=64, 

M=235.23) and a significant effect of head teachers’ personality traits on girls’ academic 

performance was established, F(2, 196) = 4.007, p = 0.020. The null hypothesis was rejected 

and it was concluded that there is a statistically significant influence of head teachers’ 

personality on the academic performance of girls in public primary schools.   

  

Conclusions and Recommendations 

Peer Pressure and Girls’ Academic Performance of girls in Public Primary  Schools 

Based on the article findings, it is concluded that there is a considerable amount of peer 

pressure among primary school girls in public primary schools, suggesting that girls face and 

largely yield to peer pressure. Hence, it is concluded that peer pressure has a significant 

influence on the degree of conduct among the girl pupils, which has a bearing on their 

academic achievement. This means that many girls indulge in vices, such as going out 

inappropriately during weekends, lying and dressing indecently, among others for fear of 

being sidelined by their peers. Likewise, based on the findings it is also concluded that peer 

pressure can also be positive especially when the peers are focused on moral behaviour or 

when they hold high virtues. However, in general, given that a reciprocal relationship 

between peer pressure and girls’ academic performance was established, it is concluded that 

high peer pressure results in a drop in girls’ academic performance in primary schools. 

           Based on the article findings, it is concluded that teachers generally have a positive 

attitude towards the learners. Teachers believe that both girls and boys have equal 

opportunity in academic achievements, it is only students’ commitment to his/her academics 
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that make the difference. Given the fact that the article established that teachers in primary 

schools only occasionally advise the learners on matters relating to their future careers, it is 

concluded that teachers hold the opinion that primary school learners are still far from career 

placement and therefore do not require such advice on career, which should not be the case. 

However, the study concludes that there is a direct relationship between teachers’ attitudes 

and girls’ academic performance, such that an improvement in teachers’ positive attitudes 

towards the girl child has an ensuing improvement in academic performance of primary 

school girls and vice versa. This suggests that teachers’ positive attitude positively impact the 

performance of the students, implying that a positive attitude by the teacher would improve 

student success. This is a clear indication that teachers’ responsibility should go beyond the 

boundaries of the classroom in the learners’ educational lives, implying that teachers are an 

important determinant in the life of his/her learners.  

            This objective investigated the influence of mentorship programs on the academic 

performance of girls in public primary schools. From the results of the article, it concluded 

that even though there is a statistically significant positive relationship between mentorship 

programs and girls’ academic performance, some public primary schools in Kisumu Central 

Sub-County have not fully embraced mentorship programs for their students.  

Based on the findings of this objective which sought to investigate the influence of 

head teachers’ personality traits on the academic performance of girls in public primary 

schools, the researcher concluded that the head teachers have mixed personality traits. The 

main three personality traits, introversion, extroversion and neurotic are almost equally 

distributed among the head teachers. The article concludes that extroverted head teachers 

have a more positive influence on girls’ academic performance than other personality traits. 

The article concludes that head teachers high in extroversion have a positive outlook on life 

as well as being friendly, energetic, and highly adaptable, which greatly impact the pupils. 

However, given that the results of the survey show that some of the head teachers are always 

sad, moody or look depressed and less than a half of them are loved by everyone, it is 

concluded that most of the head teachers are overwhelmed by their responsibilities as head 

teachers hence the negative impact on girls’ performance. The study recommends that policy 

makers in the Ministry of Education strengthen guidance and counselling programme in 

primary schools by organizing in-service training for teacher counsellors to enable them to 

acquire adequate professional knowledge and skills in guidance and counselling to enable 

them to handle students’ issues effectively. The study also recommends the creation of more 

effective peer counselling programmes in primary schools. Head teachers should promote the 

development of active peer counselling programmes in their schools.  



 Journal of African Interdisciplinary Studies (JAIS): ISSN 2523-6725 (online)  
                                                               April, 2021 Vol. 5, No. 4 
Citation: Odero, R. A. Achieng, A. L & Munyua, J. (2021). Psychosocial Factors on Academic Performance of 

Girls in Public Primary Schools in Kisumu Central Sub-County, Kisumu County Kenya. Journal of African 

Interdisciplinary Studies, 5(4), 108 – 119. 
  

119   
Copyright © 2021 Centre for Democracy, Research and Development (CEDRED), Nairobi, Kenya. 

This is an open access article distributed for unrestricted use, distribution, and reproduction in any medium, provided the original author 

and source are credited. http://cedred.org/jais/index.php/issues 

References 

Akhtar, Z., & Aziz, S. (2011). The Effect of Peer and Parent Pressure on the Academic 

 Achievement of University Students. Language in India, 11(6).Among girls’ boys. 

 Comparative Education Review, 44(2), 113-147. Attained and wages, 84, 1-20. 

Ayodo, H. (2010). Impact of Family Socio-economic status on girls’ students’ Academic 

Achievement in secondary schools in Kenya: a case study in Kisumu East District 

(Unpublished M.E.D thesis) Kabarak University. 

Bandura A. (1977). Social learning theory. Englewood Cliffs, NJ; prentice hall. 

Chaundary, A., S. (2015). To study the effect of peer assisted learning on academic 

performance  and perceived stress scores among first MBBS students in a college of 

West Bengal. International Journal of Research and Review, 5(11), 240-248. 

Crisp, H. & Cruz, D. (2009). Quality of parent–child relationship, family conflict, peer 

pressure, and drinking behaviors of adolescents in an Asian context: The case of 

Singapore. Social  indicators research, 110(3), 1141-1157. 

Folasade, S. (2018). “The Teacher doesn’t like me:” Exploring the Relationship between 

Teacher Attitudes toward Student-Athletes and Academic Performance. Academic 

Leadership: The Online Journal, 9(2), 37. 

 Havik, T., Hardman, F., AbdKadir, J., Agg, C., Migwi, J., Ndambuku, J., & Smith, F. (2015). 

 Changing pedagogical practice in Kenyan primary schools: the impact of 

school‐based  training. Comparative education, 45(1), 65-86. 

      Ibukun.  F. K. (2009). Family and high school experience influences the postsecondary 

 educational plans of ninth-grade students. American educational research 

journal, 29(2), 425-451. 

Khan, A. A., Siddiqui, A. Z., Mohsin, S. F., Al Momani, M. M., & Mirza, E. H. (2017). 

Impact of network aided platforms as educational tools on academic performance and 

attitude of pharmacology students. Pakistan journal of medical sciences, 33(6), 1473. 

 Kirk, B. (2000). Analyzing peer pressure and self-efficacy expectations among adolescents. 

 Social Behavior and Personality: an international journal, 40(8), 1301-1309. 

Leiden, F., & Strassnig, B. (2016). Transformational school leadership for large-scale reform: 

Effects on students, teachers, and their classroom practices. School effectiveness and 

school improvement, 17(2), 201-227. 

Maia, S. & burger 2017, M, A. (2017). A study of attitude towards teaching profession of 

prospective teachers. International Research Journal of Commerce Arts and 

Science, 4(3), 601-609. 

 Ndirangu, A. (2015). A study of factors which influence performance in Kenya certificate of 

 secondary education in selected public secondary schools in Nairobi and central 

 provinces. 

 Nicolas, J. (1995). Thinking about feeling: The emotions in teaching. Cambridge journal of 

 education, 26(3), 293-306. 

Propat, G. S. (2009). Contemporary Teaching Strategies on Students’ Attitude, Academic 

Performance, and Acquisition of the 21st Century Skills. International Journal of 

Scientific & Technology Research, 6(08). 

 Pascrell, G. and Terenzini,.R., (2005). First-and second-generation college students: A 

 comparison of their engagement and intellectual development. The Journal of Higher 

 Education, 76(3), 276-300. 



 Journal of African Interdisciplinary Studies (JAIS): ISSN 2523-6725 (online)  
                                                               April, 2021 Vol. 5, No. 4 
Citation: Odero, R. A. Achieng, A. L & Munyua, J. (2021). Psychosocial Factors on Academic Performance of 

Girls in Public Primary Schools in Kisumu Central Sub-County, Kisumu County Kenya. Journal of African 

Interdisciplinary Studies, 5(4), 108 – 119. 
  

120   
Copyright © 2021 Centre for Democracy, Research and Development (CEDRED), Nairobi, Kenya. 

This is an open access article distributed for unrestricted use, distribution, and reproduction in any medium, provided the original author 

and source are credited. http://cedred.org/jais/index.php/issues 

Polk, M.  & Vernanem, A. E. (2015). A meta-analysis of the five-factor model of personality 

and academic performance. Psychological bulletin, 135(2), 322. 

Rajapakshe, H. M. (2017). Technology use, self-directed learning, student engagement and 

academic performance: Examining the interrelations. Computers in Human Behavior, 

63, 604-612. 

 Walt, S. A. (2016). The influences of parent, peer, demographic, and cultural factors on 

Black  Canadian students' academic performance and attitudes toward school. University of 

 Toronto. 

 UNESCO, (1994). Characteristics and identification of gifted and talented students. NEA 

 professional Library, PO Box 509, West Haven, CT 06516. 

Ulug, H. Ozden, R., Eryilmaz, G., Kultur, M. (2014). Filipino–English code switching 

attitudes and practices and their relationship to English academic performance among 

freshman students of Quirino State University. International Journal of English 

Language Teaching, 2(1), 76-98. 

 

 

 

 

 

 

 

 


