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Abstract  

This article attempted to evaluate the role of State in promoting the boy-child education in 

Kenya. The role of education in both the private and public sector cannot be emphasized. For 

example, even in those sectors often seen as low like the agricultural division, educated 

farmers become productive because they are more creative through the acquisition of literate 

skills. Thus citizens’ access to quality and universal education stands as one of the most 

fundamental factors of influencing attainment of sustainable development. Therefore it is 

essential for the government to invest in education since it yields progressive externalities. 

The study had the following objectives, to: a) establish the extent to which the State promotes 

boy-child education in Kenya b) determine the strategies employed by the State to promote 

boy-child education in Kenya c) to evaluate the challenges the State experience in promoting 

boy-child education in Kenya d) determine the contribution of development agencies in boy-

child education in Kenya. The study found the following results: a) The State does not 

directly promote the empowerment of the boy-child like giving bursaries (FPE), employment 

of teachers, implementation of laws and policies were generalized to all pupils. b) The State 

equips the schools with qualified government teachers, making basic education compulsory, 

and making education equitably accessible c) The study established the following challenges: 

sociocultural issues like circumcision, child labour, drug abuse, and poverty d) The agencies’ 

contribution to education was general: infrastructural, establishment, child-empowerment, 

and bursaries. However, little was being done to the boy-child in particular.  
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Introduction  

Citizens’ access to quality and universal education stands as one of the most fundamental 

factors of influencing attainment of sustainable development. Consequently, countries are 

unable to attain sustainable development without investing substantially in its human capital. 

Quality education advances innovation, creativity, productivity and employment of 

technological skills as drivers of development.  In the sub-Saharan Africa, governments 

needs supplementary support from development agencies to fully achieve their goals in 

delivering quality, and universal education. The role of development agencies in the 

promotion of education as a tool for advancing socio-economic development has continued to 

gain currency in the recent decades. Moreover, the global economy is fundamentally 

knowledge based. United Nations Educational, Scientific and Cultural Organization 

(UNESCO) underscores the need to enhance equity in accessing education among boys and 

girls as a way of ensuring their equal participation in development.  Without adequate access 

to quality education, citizens’ full participation in social and economic development may 

become impaired. 

 

Statement of the problem 

Despite the global emphasis on citizens’ access to universal education for social and 

economic development; more emphasis has been on girl-child education; due to the skewed 

push, the boy-child is rarely on the focus. This study seeks to address the gap by evaluating 

the role of the State in promoting boy-child education. Boys’ education matters. 

 

Research Questions  

1) To what extent does the State promote boy-child education in Kenya? 

2) What strategies are employed by the State to promote boy-child education in Kenya? 

3) What challenges does the State experience in promoting boy-child education in 

Kenya? 

4) What is the contribution of development agencies in boy-child education in Kenya? 

Research Method 

Data were collected from the community members, head teachers, and officials involved 

either with education or State government using a standardized questionnaire. Data was 

analyzed, and the results are presented using tables indicating both the frequency and 

percentages. 
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Review of Related Literature 

Education and Socio-economic Development 

State involvement in education is key to national development. Education and national 

development are inextricably linked. Education provides human capital for different sectors 

of the economy and allows participation by all citizens (Kilasi, 2011).  Moreover, education 

is a basic human right and elementary to human dignity. Therefore, its provision of equitable 

education is indeed a fulfillment of article (26) of Universal Declaration of Human Rights 

and article 53(1) of Kenya’s constitution (2010) on right to education (UN, 1948; Republic of 

Kenya, 2010). Education is critical to any country because of its intrinsic and extrinsic value. 

This makes it one of the key indicators of national development (UNESCO, 2005). 

Empowerment of boy-child through education has both local and international currency. The 

global community in last few decades advocated for the rights of the girl-child whose 

education has made huge progress. On the other hand, the boy-child is increasingly becoming 

disadvantaged and disengaged in education across the world (UNESCO, 2018). 

.  Development according to the United Nations Development Programme (UNDP) 

development is a process of enlarging peoples’ choices with the most critical choices 

entailing a long and healthy life, acquisition of knowledge and enjoyment of a decent 

standard of living, political freedom, guarantee of human rights and self-respect (UNDP, 

1990). Todaro and Smith (2012) define development as a multi-dimensional process 

involving major changes in social structures, popular attitudes, and national institutions, as 

well as the acceleration of economic growth, the reduction of inequality, and eradication of 

poverty.  Sen (1999) views development as a process that enhances freedoms and helps 

people to function in the society. On his part, Mulwa (2010) conceptualizes development on 

the basis of participation, inclusivity, equity, social justice, dignity, self-respect and places a 

high premium on education and empowerment. Education is therefore an “enabler” in 

attainment of development as aforementioned. This reality places the right to education at the 

Centre of human and national development; and by extension, education is a critical driver to 

sustainable development (Nturara, 20214).   

 

The Role of the Sate in Education 

Literacy is essential and fundamental for the realization of the stability of a country, and 

sustenance of democracy. Therefore, through quality and universal education, countries are 

able grow, and mainstream the social values for human development, and construction of 

vibrant societies.  According to (Ogola, 2010), access to quality and universal education  

enables the children to  accrue values, skills, attitudes and behaviours that qualify them to 

become good citizens not only in their countries but also globally. Literacy enhances desired 

competencies and the ability to solve social problems; these competencies are crucial to 

socio-economic development, sustainable development, and protection of the environment. 

Governments in the sub-Saharan African countries Kenya included have committed 

themselves to the provision of the Universal Primary Education (UPE) as a strategy to spur 

towards citizens access to universal education. According to Flora (2019, p.39), the 21
st
 

century has become synonymous with the full investment in education, skills and knowledge, 

as the fundamental basis of the nations’ productivity, and overall realization of a higher gross 

domestic production (GDP), 
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During the twentieth century, education, skills, and the acquisition of knowledge have 

become crucial determinants of a person’s and a nation’s productivity. One can even 

call the twentieth century the “Age of Human Capital” in the sense that the primary 

determinant of a country’s standard of living is how well it succeeds in developing 

and utilizing the skills and knowledge, and furthering the health and educating the 

majority of its population. 

 

The focus therefore has been on the development of human capital, and by thus enhance the 

utilization of critical skills and knowledge for all the citizens. However, for the citizens to 

benefit from the concept of universal education there has to be equal distribution of education 

among the genders (boys and boys). Skewed distribution of education is a basis of chronic 

poverty and marginalization of the gender that does not enjoy equal access to quality and 

universal education (OECD, 2016). 

Thomas and Underwood (2017) agree with the same idea, and adds that access to 

higher levels of literacy leads to a productivity or economic output, enhanced penetration to 

the job market, higher opportunities for employability, improved health, and enhanced social 

structures (Misra, 2012). Kenya has a country, places access to quality and universal 

education as one of the topmost priorities at all levels, and education is deemed as a critical 

key indicator for the attainment of social and economic development in the country 

(Kinuthia, 2009). 

 

Development Agencies Promotion of Education in Kenya 

There has been a multi-sectoral approach and robust alliances between governments, and 

Non-Governmental Organization (NGOs) in the promotion of universal access to education 

in Kenya. An empirical study by Obonyo et al, (2018) established that out NGOs play a 

critical role in the promotion of quality, access, equity and relevance of primary education. 

For example, the NGOs may provide physical facilities, and making direct support to pupils 

and parents. According the empirical study by Kiseu (2001), she established the immense 

role played by NGOs in Voi area. For instance, the NGOs were responsible for advocacy 

work, purchase of school uniform for the needy children, buying desks and text books to 

schools, purchase of personal items like pens and rulers, support of the school’s feeding 

programme, sponsorship of free medical camps, provision of water through sinking of 

boreholes, purchase of water tanks and construction of classrooms. However, despite all the 

investments by NGOs, a plethora of literature lament that retention of the boy-child in school, 

and consequently school completion is skewed, for example, (Ponge, 2019; ILO, 2017; Farre, 

2012). Kiseu (2001) therefore concluded that girls’ access and eventual school completion 

trends were more improved in comparison to that of the boys. It raised a huge concern 

because the boys tended to drop sharply. 

 

Concerns about boy-child education in Kenya 

The boy-child appears to face a greater risk of child labour than the girl-child. Across the 

world, child labour is increasingly becoming a major concern. There are 152 million children 

engaged in child labour (64 million girls and 88 million boys). In addition, there are 17 

million more boys than girls in hazardous work (ILO, 2017). Apparently, child labour is 

much higher among boys than girls for the 5-17 years age bracket, (99.8 million boys versus 

68.2 million girls). This projected view was shared by The 1998/1999 Child Labour Report, 
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which indicated that, there were about 1.9 million child labourers in Kenya in the 5-17 years 

age bracket (ILO, 2001).  

The male gender wields a lot of power both in public and private sphere and are the 

major decision makers on social issues including family, labour, resources and issues of 

women education. Interventions that aim to improve the socio-economic status of women 

should thus be inclusive of the male gender (Farre’, 2012). It is therefore imperative that the 

boy-child is empowered to enhance his effectiveness so that he can empower girls and 

women who in turn will make impacts in development.  

The boy-child needs empowerment through education to be able to afford women 

both their human and natural rights for social-development. Take for instance, the practice of 

female circumcision also referred to as Female Genital Mutilation (FGM).This is an outdated 

cultural practice which is oppressive to the womenfolk. Nkumbuku (2003) argues that men 

play a major role in upholding this practice because they are seen as beneficiaries of a system 

that entrenches dominance of men over women. For instance, among the Meru People where 

it is practiced, uncircumcised women receive lower status, respect, and stigma. They find it 

difficult to get married because men believe they are still children despite their age or their 

number of children.This form of social and psychological control over women is a violation 

to their human rights. It undermines their confidence and reduces them to lesser beings. It is 

therefore important that the boy-child gets empowered to appreciate and uphold the rights of 

women as central to national development.  

Silberschmidt (2001) posits that the status of men as the heads of household has 

seriously been affected. Radicalization and terrorist recruitment is real and active in Kenya’s 

slums and border towns. Hellesten (2016) in her research at Kibera slums in Nairobi writes 

that  boys and young men living in slums with little hope for education and good jobs often 

fell prey to recruitment by Al-Shabaab and ISIS (Islamic State in Syria) terrorist recruiters. 

Further, Abdile (2019) observes that the new trend by the terror groups was to target and kill 

Christian teachers from other parts of the country who teach in North-Eastern region. The 

pretext being teaching of western education which is against Islam. This has resulted to 

government action of mass transfers effectively leaving the boy-child idle with no schooling. 

Thus a vacuum of vulnerability for terrorist groups to recruit. It also worsens the situation for 

a region that has lagged behind in all important human development indicators. It is therefore 

important that the government finds a solution to enable students and teachers back to school 

to ensure the boy-child is getting proper and positive empowerment. The type and quality of 

education are important (Botha, 2014). This is because education should inculcate patriotism 

and tolerance which are important virtues for national cohesion and integration in a country 

that is diverse in both ethnicity and religion.   

However, Kariuki (2019) takes a divergent view and clarifies in his doctoral 

dissertation titled: Challenges of Combating Homegrown Terrorism in Kenya: A Youth 

Radicalization Perspective that in the past, radicalization was domiciled in Coast and North-

Eastern regions. Nonetheless, her study found that Al-Shabaab recruiters seek to infiltrate all 

communities in Kenya for the purpose of radicalization and recruitment into homegrown 

terrorism. This would compromise national security and destabilize the entire country. It is 

for this reason that the boy-child across the country requires serious empowerment.  Mbevi 

(2010) expounds that the boy-child needs to be empowered so that families can have a right 

foundation to rise the next generation of boy-child for stability of families and country at 

large.  This is because a father is a mentor, a role model, provider of love and leadership. His 
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survey of Nairobi West Prison and Industrial Area Prison in 2009 both in Nairobi, contradict 

this assertion. He narrates: 

 

In Nairobi West Prison, we found that of the 200 male prisoners, about 52 per cent 

grew without fathers, additional 10 per cent had abusive fathers and only 10 per cent 

had good relationships with their dads. In industrial Area Remand Prison, a facility 

that houses over 3000 men, we were shocked to discover that 78 per cent of them 

grew without fathers and an additional 8 per cent had abusive dads. Of the remaining 

14 per cent, 6 per cent had passive dads - present but least interested or involved in 

their sons’ loves.  

 

This is also by supported by Mvungu (2014) whose respondents stated that many of the 

delinquent boys were from broken families where fights and quarrels were commonplace. A 

fatherless boy-child or a boy-child who was under fathered is likely to engage in vices such 

as drug abuse, suicide, juvenile delinquency, and rape. This is corroborated by several 

studies; Njoki (2013) found that majority of the drug abusers aged between 10-19 years were 

boys. Subsequent studies by the National Authourity for the Campaign against Drug Abuse 

(NACADA) in 2016 and 2019 showed that male students had a higher likelihood of alcohol 

consumption than females while schools with male students had a likelihood of alcohol 

consumption compared to those schools that are female only schools (NACADA, 2016; 

NACADA/KIPPRA, 2019). These studies are indicative of the vulnerability of the boy-child. 

Such a situation requires stable families with responsible fathers to model and guide the boy-

child.  

 

Discussion of the Study Findings 

 

Extent to Which the State Promotes Boy-child Education in Kenya 

The study found out that 10.09% of the respondents indicated that bursaries were effective 

while 89.91% said that they were not effective. The government provides Kshs.1, 020 

capitation grant to every pupil per year in public primary schools through the FPE 

programme regardless of their gender. The grants are meant to procure instructional 

materials. However, there have been challenges of delay in disbursement and inadequate 

funds which affects procurement of teaching and learning materials (Ogola 2010). This has 

forced many schools to ask parents to pay fees against the FPE policy which had abolished 

fees and limited the role of parents to buying uniforms and feeding their children (Ridell 

2003; Ogola 2010; Ntuara, 2014). Parents who are unable to pay their fees have their children 

sent home. 

The study sought to find whether the strategy of employing teachers to instruct the 

school curriculum was effective. An overwhelming majority (94.74%) indicated that it was 

an effective way while (5.26%) felt it was not. The opinion of the community is based on the 

argument that availability of adequate teachers will be useful in teaching and addressing the 

behavioural challenges of the boy-child. This agrees with The Dakar Framework of Action 

(UNESCO, 2000) which placed teachers at the centre of education provision. 

The researcher was also interested in finding the effectiveness of the government in 

monitoring boy-child empowerment through educational performance. The study found out 
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that (99.1%) of the community respondents said that the strategy was not effective while 

(0.9%) indicated that it was effective. 

 

Strategies Employed by the State to Promote Boy-child education in Kenya 

The study sought to find out from head teachers ways in which the government is specifically 

involved in boy-child empowerment through education as presented in Table 1.1: 

 

Table 1. 1: Ways in which the government is involved specifically in boy-child 

empowerment through education        

 Frequency Percen

t 

Valid 

Percent 

Cumulativ

e Percent 

Valid 

Boychild Programs 1 5.3 5.3 5.3 

Compulsory Education 1 5.3 5.3 10.5 

Ensuring Free Education 1 5.3 5.3 15.8 

Making Follow Ups for 

Drop outs 
1 5.3 5.3 21.1 

None  14 73.7 73.7 94.7 

Promoting Equity in 

Education 
1 5.3 5.3 100.0 

Total 19 100.0 100.0  

 Source: Field Data 2019 

 

Table 1.1 above shows that an overwhelming majority of head teachers (73.7%) felt that the 

government did not do anything to the boy-child. A minority (5.3%) in each of the other cases 

indicated that the government had developed boy-child programs; was offering compulsory 

education; ensuring free education; was making follow-ups for drop-outs and promoting equity 

in education. In fact one of the head teachers agonized: 

 

The government is not in any way concerned with the issues of the boy-child 

empowerment through education. The situation in this area is dire to the extent 

that very small boys drop out of school and return to the villages to idle and 

chew miraa. They ultimately get engaged in crime and early marriages. We 

have never been in any meeting or seminar that exclusively discussed the 

situation of the boy-child. This is why you see many boys in this village now 

into alcohol and drug abuse. 

 

Some members of the community were separately asked if the government engages boys who 

are out of school. An overwhelming majority (98.68%) said the government did not. 

However, the Sub-County Educational Officer rated as “Fair” the strategies employed by the 

State to engage boys out of school in activities such as return to school, vocational training 

for the boy-child, and mentorship to the boy-child. 
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Challenges the State experiences in Promoting Boy-child Education in Kenya 

The study cites numerous challenges encountered in efforts to empower the boy-child 

through education. These include cultural practices such as circumcision, child labour, drug 

abuse illiterate parents and poverty. These factors are inhibitive to empowerment. For 

instance, the male rites of circumcision make initiates feel superior and therefore not able to 

fit in the school system. Child labour takes away energy and time that could be utilized in 

empowerment in school. The growing problem of drug abuse keeps the boy-child away from 

school, illiterate parents and community members are not aware of the importance of 

education, while poverty hampers empowerment for lack of means to education and meeting 

of basic needs. The government initiative for Free Primary Education (FPE) raises questions 

because it has often failed to meet the expectations of the majority of the citizens who are 

poor or marginalized. The community members indicated the following challenges: 

 

So

urce: (Field Survey, 2020). 

 

Low income was cited as a cause of lack of empowerment for the boy-child. All 228 

respondents (100%) in the study either “strongly agreed” or “agreed” that it was one of the 

reason most boys did not attend school. The respondents specified that schooling required that 

a parent be able to provide his son with food, school uniform and pay the requisite fees. Nungu 

(2010) entrenches the view that poverty is a challenge to implementation and realization of 
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Universal Primary Education (UPE) asserting that over 50% of the Kenyan population live 

below the poverty line and so education is out of reach to a myriad of them. 

Child labour was considered a great risk to the empowerment of the boy-child. A 

combined total of those who “strongly agree” and “agree” was 227 respondents (99.5 %), an 

indication of the enormity of the scale at which it affected the boy-child. These boys were 

involved in Miraa trade, tea pickings, or in stone quarrying. The magnitude of the problem was 

echoed by a community respondent who stated study locale. They dropped out of school 

because the market forces were in demand of their services. In addition, they were attracted by 

the lure of cheap money and pushed by poverty at the household level. One of the community 

respondent elaborated thus:   

 

When these boys engage in child-labour, they earn money to buy food and 

other items. They do the same for the other boys in school. Those in school are 

attracted by the luxury of their age-mates and lose focus. They either miss 

classes for long periods of time or drop-out altogether to engage in similar 

activities and enjoy the lifestyle of their peers.  

 

A combined total of 218 (96%) respondents either “strongly agreed” or “agreed” that socio-

cultural practices interrupted boy-child empowerment. It was clear that the remnant of the 

socio-cultural practice in question was male circumcision. The immense response to the 

affirmative could have been prompted by their experiences of traditional circumcision. That is 

described by one of the respondents:  

 

When the boy-child is circumcised in the traditional way, he is taught many 

things for his young age. His “teachers” are elder people who have undergone 

the same rite. Most of them are primary school drop-outs, idlers and drug 

abusers. Do you think that such people provide him any motivation to 

continue with his education?   

 

Asked if the boy-child had role models, a large number of respondents 163 (71.5%) strongly 

agreed and 26 (11.4%) agreed that the boy-child lacked role models both at family and 

community levels.  It is only 31 (13.6%) and 8 (3.5%) who strongly disagreed and disagreed 

respectively. The last two categories of those who disagreed said that boys did not lack models 

because the community still had some educated people. However, on a deeper interrogation, 

they said that the elite members of community were not available to provide role modelling for 

the boy-child because they did not reside at home and some male members of the family 

abused alcohol.  

Parental neglect was cited by 158 (69.4%) and 59 (25.8%) respondents who strongly 

agreed or agreed respectively that it affected boy-child empowerment. A cumulative 11 

respondents (4.8%) either strongly disagreed or disagreed. Those who agreed stated that the 

situation was greatly prevalent in the community despite legal enactment to protect children. It 

appears then that the parents do not comply with the provisions of the law and in particular the 

children’s Act (2001) which states that:  

 

A person having parental responsibility, custody, charge or care of a child 

shall be deemed to have neglected such a child in a manner likely to cause 
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injury to his health if the person concerned has failed to provide adequate 

food, clothing, education, immunization, shelter and medical care (Republic of 

Kenya, 2001). 

 

Most of the respondents stated that lack of parental awareness affected the empowerment of 

the boy-child. This is verified by the huge percentage of respondents who strongly agreed 

171(75 %) and 50 (21.9 %) who agreed. It is only 2 (0.9%) who strongly disagreed and 5 

(2.2 %) who disagreed. Thus education of the parent is an important determinant in 

enhancing their awareness on the importance of education. This study established that a huge 

percentage of the community were disadvantaged in terms of their level of education. This 

could influence their decision making process towards education as pertains to the boy-child. 

The head teachers also pointed out the boy child faces the following hindrances.  

 

 
 

Source: (Field Survey, 2020). 

 

It shows that negative peer pressure (68%) was the highest, followed by lack of role models 

(21%) and drug abuse (11%). This should therefore provide a starting point for interventions 

by the stakeholders.  

The religious leaders when asked if the government encountered challenges in boy-

child empowerment indicated that one of the biggest challenges was the inability of the 

government to articulate the issues of the boy-child empowerment because of the fear of 

accusation of biasness. However, this argument does not hold because much of the efforts in 

recent years have been directed and biased towards improving the welfare of the girl-child. 

 

Contribution of Development Agencies in Boy-child Education in Kenya 

Provision of education in Kenya is primarily the task of Ministry of Education. However, 

lack of full capacity and budgetary constraints in general have opened up education for NGO 

involvement to increase equity and quality in education (Mwambia, 2013; Kiseu, 2012). It is 
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for this reason that the State and development partners recognize the role of NGOs as agents 

of development and positive change (Brass, 2010). They complement the public education 

system and improve its effectiveness by increasing enrolment, lobbying, and building 

networks to create a platform for policy dialogue, mentorship, provide learning materials and 

infrastructure, and development of capacity for teachers (Jagannathan, 2001; UNESCO, 

2000; UNICEF,2016; Baffoe,2016).  

However, NGO’s have their own shortcoming. First, beneficiaries of their projects 

feel that the projects still belong to NGOs hence an element of neglect. Secondly, is a 

tendency by donors to concentrate on helping the needy girls and that the trend left out the 

needy boys which contributed to their drop-out (Kiseu, 2012). Lastly, despite their popularity 

in their delivery of service to the target communities, they cannot replace the State 

completely (Numempaa, 2012). 

The study found out that the NGO’s, did not play a role on issues of boy-child 

empowerment in the area of study. This is important to the study because it indicates a gap 

which could be exploited to lobby to exploit their potential. This is because NGO’s are 

widely acknowledged for their efforts towards girl-child empowerment and their ability to 

mobilize resources (Kiseu, 2012; Mwambia, 2013).  

 

Conclusion  

The study has established that the State has put in place many strategies to protect and 

empower its children through education. Such strategies include enacting of laws and 

policies, provision of bursaries and employment of teachers. The study found that these 

strategies were not effective in empowerment of the boy-child in the area of study.  

This is suggests that the situation of the boy-child has not been adequately addressed. 

Most of the factors that keep him out of school remain unresolved. This is because the 

schools continue to experience drop-outs as per the observations made by the researcher of 

the large number of boys out of school. Further, the issues of child labour, socio-cultural 

practices, lack of role models, drug abuse, poverty, dysfunctional family units and school 

environment that does not support the boy-child continue to constrain empowerment and by 

extension retardation of  national development.     
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