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Abstract 

The aim of this study is to examine the precolonial education system among the Gogo and 

implications to development today. There are a number of possible explanations for gender 

differences have been proposed: such as gender differences in interpersonal values, styles or 

goals responsible; women are assumed to be more communal, more status, neutralizing and 

more oriented towards maximizing the interpersonal aspects of their relationships with their 

partners. Men, in contrast, are assumed to be more genetic, more status, assertive, and more 

concerned with performing the task and maximizing material reward (Major, 1987). “History 

adds colour to the curriculum. It tells you about how the princes and the people fit together - 

or fight. That's life itself.” “History is an unusual discipline. Its core is hard fact that you 

cannot get away from and have to learn to master. At the same time you have to be deductive, 

perceptive and imaginative in the use of that fact. The pre-colonial education in most cases 

does not differ much from different parts of Tanzania. Practices of pre-colonial education in 

Tanzania are almost the same. Taking the Gogo people from central Tanzania, the education 

which was given in oral form, women and men did not get equal education. The kind of 

education differed in terms of gender roles. There were stages of acquiring education: 

knowledge, skills and attitude and these stages differed between a girl child and a boy.  
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Introduction 

Over the years, laws and customs concerning women's rights have been shaped by a variety of 

Greek, Roman and other ancient legal systems as well as Jewish, Christian, Islamic, Hindu 

and other religious laws and traditions. In most ancient societies, women were considered 

legal minors, under control of either fathers or husbands (Nett and Levin, 1998:9-10). They 

were seldom allowed to own property or manage their own finances. 

Tanzanian cultural traditions are not different from those in other parts of the world, 

where throughout history there has never been a time or place where women enjoyed 

complete equality with men. Since ancient times, women have been considered men's 

inferiors: physically, morally, and intellectually (Nett and Levin, 1998:9-10). They have 

traditionally been considered men's property, to be handed over from fathers to husbands.  

Scholars like Mbilinyi (1990), Nawe (1991:32-33), Jully (2000), and Richards 

(1956:27) observe that during the pre-colonial time, African societies in implementing the 

informal education between males and female the results did not create gaps between sexes.  

For Richards (1966), from the colonial time to date, the educational expansion deepened the 

process of differentiation and discrimination by gender. Kazenga and Tibenderana (1985) say 

that during the colonial time with missionaries’ efforts, education created imbalance between 

the genders. The education provided by Christians did not put equal weight to both men and 

women.  

Maddox (1999), Rigby (1969) and Mnyampala (1995), have also written in detail 

about the cultures of the Gogo. Rigby’s research on Gogo society focused on Gogo rituals, 

highlighting how marriage and effective kin relations were constructed. Rigby’s view is that 

the Gogo social system has been, and still is in many ways, present below the surface of the 

broader changes in political institutions of modern Gogo society (Rigby, 1969). Mnyampala 

(1995) looks back to the pre-colonial nineteenth century as a time of sexual and social 

harmony in Ugogo. According to him the pre colonial education provided to the Gogo 

societies; “There were no deceivers of the wives of other people; it was a very shameful 

matter to entice them away” and that “wives in the past were very trustworthy, because they 

did not covet wealth, as modern wives do (Mnyampala 1995:100).  Although Maddox (1999) 

has written extensively about education in Ugogo, his works have not widely explained how 

pre colonial education was provided between genders. Furthermore, in his works, including 

one he co-authored with Ernest Kongola, discussions under education, were about schools. 

While excluding the education in the past (Madox and Kongola, 2006:50). Thus, generally the 

existing literature on pre colonial education in Ugogo society has concentrated on relationship 

between men and women in gold ages. Even scholars who specialize in Central Tanganyika 

have written about education in the area generally speaking, have been relatively limited in its 

focus. Most of them have concentrated on the issue of social structures of the Gogo, leaving 

aside precolonial education. My study therefore fills this knowledge gap by addressing the 

issues stated in the objectives of the study as outlined below. The study arose from the fact 

that there was still a need to expand knowledge on contributions of the pre colonial societies 

in the area of informal education, since most literature has paid scant attention to this 

category, especially in the Central Tanganyika where this study has been undertaken. 
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Statement of the Problem 

Much has been said by the scholars about gender relations in the global perspectives. 

Scholars have identified the position of a man and a woman within societies. In Tanzania, 

scholars have analyzed the importance of education undertaken by a woman, and how behind 

the Tanzanian society has lagged to pioneer education to women. However, sources in this 

category seem to be scant when comes to the issues of delivering education in  pre-colonial 

societies. This study therefore, strives to show education in pre-colonial societies and its 

implications to Tanzanian societies, the Gogo in particular.  

 

Research Objectives 

General objective 

The main objective is to examine the provision of pre-colonial education and gender 

discrimination with reference to socio economy pursuit of the Gogo. 

 

Specific objectives: 

i. To analyze the content of the curriculum specific to issues pertaining to female and male 

education. 

ii. To identify the social and economic impacts of pre colonial education to the Gogo 

community 

 

Research question 

i. What are the contents of the curriculum concerning female and male education? 

ii. What are the socio-economic impacts of progress and emerging problems? 

 

Materials and Methods 
To achieve these objectives the following material and methods are adopted. 

 Primarily data for this study was collected from public and private archives and oral 

interviews. Secondary sources in a range of disciplines helped to fill in gaps in data collection 

and provided the conceptual framework within which the primary data were analysed. 

Archival data pertaining to the reports of missionaries and colonial officials from mainly the 

National Archives of Tanzania in Dar es Salaam and Diocese of Central Tanganyika in 

Dodoma were recorded.  The data of missionary schools include transcriptions of minutes of 

meetings, summaries of correspondences, manuscripts of school curricula, sermons, and 

photocopies about notices and instructions of different activities.              

           In the second phase, oral interview was conducted to redress odd perceptions and 

orientation. Using Kiswahili and Cigogo and spoken languages during interview the factual 

situations, actions or views that undermined the local people were drawn.  

          The informants selected for interview were the people who are knowledgeable about 

the former and current local people who are knowledgeable on Gogo society, and members of 

chiefs’ clans of Central Tanganyika. Interviews were also conducted to men and women who 

came from different parts of Gogo community who happened to have been educated by elder 

people. All interviews were recorded in field note books and on a digital voice recorder.  
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Data presentation and discussion 

Dodoma City, the capital of Tanzania is located in Central Tanzania. It has always been more 

important as an administration and transportation centre than an economic hub, as the region 

is relatively dry average rainfall is less than 800mm per year and historically impoverished. 

The area is on the Central Tanzanian Railway from Dar es Salaam to Lake Tanganyika, on the 

Great North Road, a highway linking southern Africa to Egypt, and has an airport. 

Dodoma was founded in 1907 during construction of the central railroad under 

German colonial rule. During British colonial rule, between World War I, 1914-1918, and the 

independence of Tanganyika (now mainland Tanzania) in 1961, it served as a district and 

provincial headquarters. In 1974, the Tanzanian Government announced a decision to transfer 

the national capital from Dar es Salaam to Dodoma. The National Assembly (the Tanzanian 

legislative body) and Government offices were gradually moved to Dodoma over the next 

several decades. The area is 2,576 km2. 

 

Daily Duties 

Duties were shared but on an unequal weight. Say for example shamba works both sexes were 

included on this activity but it was a female child who was to come early from the shamba so 

that she could go back home for two main reasons; to cook and rest. Behind the scene, a male 

child was to work one more time if possible as twice as much compared to his sisters. 

Maddox (1996:83-101) indicates that, in pre colonial era it was completely forbidden to leave 

a woman or a girl going alone to the shamba work. A head of a clan was to pay a fine and a 

warning to a person who was found entertaining the habit of sending females to the shamba 

alone without a male. In Ugogo a female child up to her adulthood was a precious metal like 

gold. As stated by Beildeman (1970:94), in the past women were the custodians of the wealth 

(Beidelman 1961:5) but through the indirect rule during colonialism the situation changed 

other way around as a woman become overburdened and marginalised.(Beidelman 1970:94)  

 

Education content delivered in childhood 

In Ugogo the earliest stage of education was based on rote learning and memorization. Both 

boys and girls were taught values through emphasizing the boundaries of behaviour, which 

could not be questioned. A child was told something not to do, but he was not given a clear 

reason. For example, “Do not go to a certain place; it is taboo” and “Do not sit in this place; it 

is taboo.” So, the first stage of learning process was a memorisation stage, a child was taught 

from the family level, then by the surrounding society. Education in this particular stage was 

based on values; a child had to adopt the explanations given by elders but the reasons given 

were not clear. A child was forced to agree and accept what the elders said. 

 

The second level of education 

The next stage was “jando na unyago” (initiation ceremonies). This stage differed between 

males and females. This stage for a female was given earlier than to a male, when a girl was 

about 10 to 12 years. So, a female was taken to the circumcision far from home for about a 

month. Different things were taught at this particular stage (Beidelman 1990:74:940).  A girl 

child was given the reasons why it is not good to do a certain thing. This stage of jando na 

unyago went hand-in-hand with reasoning and clear instructions. For example, a student was 

told not to sit perpendicular to a man to avoid letting the man be tempted sexually. It was for a 

woman to play her role of behaving well in terms of sitting styles and clothing styles in order 

to prevent a man from being tempted. Girls were also taught to respect their parents as well as 

their elders in the society. In Ugogo girls became initiated before puberty (before the first 



Journal of African Interdisciplinary Studies (JAIS): ISSN 2523-6725 (online) 
                                                               July 2019 Vol. 3, No. 7 
Citation: Mwakasege, T (2019). Pre colonial education among the Gogo Society, Tanzania and Implications to 
Development. Journal of African Interdisciplinary Studies. 3(7), 125 – 133. 

 

129 
Copyright © 2019 Centre for Democracy, Research and Development (CEDRED), Nairobi, Kenya. 

http://cedred.org/jais/index.php/issues 

menstruation mostly between the age of eight and eleven years). Circumcision was done in 

November nearest the rain season as it was believed that, the girls’ blood was connected to 

blessings of bringing rain. For the operation and instructions, the girls were taken to the bush 

by women operators and their helpers; no camps were built. The partial removal of the clitoris 

was performed, and  not  infibulations  (the  severe  form  involving  the  complete  removal  

of  clitoris  followed  by  the stitching of the two sides of the vulva, leaving a small opening 

for passing urine and menstrual blood). After circumcision-the girls returned immediately to 

the homesteads for seclusion in the kugati (Kigogo word meaning ‘the inner room used by 

one’s mother). At this time, they were not allowed to be seen by boys until they were cured. 

The main role of circumcision, which was a form of female genital cutting, was to deter a girl 

from losing her virginity before marriage and to maintain her marriage status by stopping her 

from desiring other men. However, a girl did not become marriageable until after puberty 

(Rigby 1967:435). But beyond that, circumcision to women was very important as it was used 

as a tool for examinations and testing time. So it was not only a matter of circumcising a girl 

but also a girl was reminded that, in case she will forget these instructions, she will be turned 

back toward those painful times. So circumcision was a push to reinforce the command to 

retain education given during the pre colonial era. It was obviously possible for a girl to make 

sure that she retains instructions for fearing that if she won't be able to catch up that education 

provided, she would be able to go back and repeat the course, which was accompanied by 

painful circumcision. 

           On the side of a male child, the second stage of education was provided when he was 

matured enough to care for his own family. The education was provided soon after the 

beginning of puberty. It was at that particular time that a boy had to be circumcised and boys 

stayed for a month far from home for educational purposes. Boys' education at this particular 

stage was a bit complex compared to girls. They were taught different skills of how to be a 

good father of the house. A man was also taught that he was responsible to give a child a 

name which related to the seasons or to major events, such as a time of famine. For example, 

if a baby boy is born during the rainy season, the father was supposed to name him 

“Matonya,” which means dropping, and if it is a baby girl in the same season, a father was to 

name her “Mwamvula,” which means rain, or “Ilima,” which means cultivation. Linking 

names to seasons was done because there were no calendars to remind people of a birth date; 

instead they could track the date by the changes in the season. The issue of naming a child 

was not a woman's responsibility but a man's. 

             Men were taught so many things compared to women, being in “jando.” They were 

told to walk while bending their heads down, as they were completely forbidden to look to 

women at this time. The reason behind this was to avoid erection by which could be painful to 

the circumcision wound. Proverbs and parables were also applied as a method of teaching 

together with wisdom sayings. For example, “All trees can be beautiful but not all are good 

for cutting down.” The statement implies that all women can be beautiful but a man should 

never touch his sister in terms of a romantic relationship, rather she should be respected and 

protected. During the seclusion period, old Women were allowed to visit the boys at the 

ikumbi, but the newly initiates were warned not to look at women in their faces, and the 

offenders were punished. One of the reasons why the circumcised boys were not allowed to 

look at women on the face was to prevent them from having erection which could cause 

injury to the penis and delay healing. It was the elder women who taught boys on how to take 

care of their families and it was emphasized that a man was to work hard. It was counted that 

the house subject to famine or hunger was shameful to the father and he was counted as a lazy 

person. Issues like cleaning shamba’s and cultivation were mainly to men. Men were prepared 
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to be overall in charge of their coming families. Thus men were insisted to work hard as 

women will remain to be their assistants. Male were insisted that if the family falls into 

poverty the shame was to be the father and not a woman. Apart being taught from childhood, 

they also believed that the main factor   attributed to poverty was laziness of the father. Boys 

were also taught on how to become good descendants who would be responsible for 

performing ritual services among people. 

Conservation was also among the issues taught to male children by their elders, 

especially to take care of the water catchment areas, called “ilinhi.” According to one of the 

interviewees, “If a dead person were to wake up today, he would cry with no hope for the 

environment, because the environment of the golden age was not like that of today.” Today's 

environment is much worse. For example, Ng'ong'onha, near Dodoma, was an evergreen area, 

which was named “Ruaha” as the place resembled the Ruaha River Valley,
 
but now the area is 

extremely dry and no longer green. 

 After re-admission into society, the young adults went round visiting different homesteads 

and receiving gifts (kayoka, 2011). 

 

The third level of education 

When the girl menstruated for the first time, she had to inform her mother and it was made 

public in the neighborhood that she had grown up. She was again secluded to her mother’s 

room (mnyacipale or mloyani) and was given instructions in exclusive feminine topics as she 

was prepared to be the mother of the house. Seclusion might take about two weeks to a 

month. She was taught, among other things, about child spacing, how to take care of her 

house, and how to make her husband happy. She was also told that some tasks were taboo for 

her husband, and if he were to do them, it would be a big shame to her. For example, 

husbands were not supposed to pick vegetables, pound flour or wash children’s clothes 

(Rigby 1967:435).  She was taught that to encourage the female child to take care domestic 

matters at home effectively because a male could be tired from economic matters away from 

home. It was expected that while a husband comes from economic matters, a woman had 

already fulfilled her duty at home. That is to say division of labour before colonial time was 

not bias between genders. Each had to play his role accordingly without suppressing one side. 

However Samwel P. Mombo an interviewee observes that, pre-colonial education initiated a 

big gap between genders because a woman was mainly taught to be submissive and to glorify 

her husband.   

         In child spacing a girl was taught to maintain a three year-child spacing interval when 

she starts having children in her family. Within years of breastfeeding, the girl had to abstain 

from sex with her husband. While waiting for those years, the husband was allowed to have 

another woman outside marriage through legal agreement with his wife. This other woman 

was a temporary wife. The syllabi were kept and prepared by the heads of the clans, who were 

called “wazee wa kumbi” in Swahili language. 

A male child, on the other hand, was given education through two stages: childhood and 

adolescence as he only passed through two educational stages, compared to a female child 

who has to perform three stages of the education. 

 

Reasons for circumcision to boys and girls 

The Gogo community performed circumcision for three main reasons. First, was to mark the 

maturation of boys and girls into adulthood and gain the right to public social life. A second 

related reason was to legitimize the start of sexual relations, and entry into marriage. The third 

was a religious one. The initiation rites for boys and girls served as  a  means  of   purification 
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to  ‘legalise’  future  participation  in  the  clan  rituals  and  other  religious activities. The 

themes of sexuality, family life, and especially relationship between husband and wife, and 

the duties and responsibilities of an adult member of society were taught. Good moral 

behaviour was emphasized too. Parents and the head of ikumbi (the head of the clan) on the 

day of circumcision, offered a prayer to the ancestors on behalf of the initiates.   

          Boys’ circumcision in Ugogo as said by informants and other sources was performed in 

late teens. One of the interviewee says that a traditional operator, (munghunga) performed 

circumcision at the cibalu (the circumcision enclosure or spot) in the bush. The boys 

recuperated in the ikumbi, the circumcision camp near homesteads, sometimes up to a month 

or a bit more. As soon as the act of circumcision had been performed, a sheep was 

slaughtered, and the operator cleansed his knife by driving it through the stomach of the 

animal, after which the skin could be removed.  The  blood  from  the  sheep  was  poured  on  

the  exact  spot  where circumcision took place. The symbolic significance of the sheep was to 

cool down the hot blood that flowed from those who were circumcised, to prevent a curse or 

the sun becoming hot. 

 

Data interpretations and analysis 

Social and economic impacts 

A female child in Ugogo was not given tougher works to do, but simple ones because she was 

expected to bring wealth at home. In Gogo societies, just like many other societies in 

Tanzania and Africa as a whole, a female child had her special way of being protected by 

family members especially her parents and brothers. It was a female child who was well 

prepared by her parents to bring wealth at home through a dowry during the preparations to 

marriage.  A female child was expected to get marriage on age thirteen to fourteen after her 

menstruation. In childhood male and female were separately taught in regard to gender roles. 

A male child was taught to work hard and guided on how to become a good father and 

husband when he grows up. A female child on the other side she was taught how to take care 

of her siblings at home cooking and other domestic issues. The kind of education differed in 

terms of gender. Education provided in pre-colonial society, Ugogo in particular helped to 

preserve customs and norms of the society. 

         Pre colonial education in Ugogo follows the Bloom’s Taxonomy which provides an 

important framework for teachers/lecturers to use to focus on higher order thinking. By 

providing a hierarchy of levels, this taxonomy can assist teachers in designing performance 

tasks, construction questions for conferring with students, and providing feedback on 

students’ work.  Bloom’s Taxonomy: fall under the following level of learning: 

        Knowledge is counted to be level one, whereby it insists about remembering only, as 

observed in pre colonial education in Ugogo, there was stage one in childhood where by a 

child used a rote learning for future use. In the second level of blooms taxonomy is about 

comprehension, from this level of learning and teaching we observe the Gogo society giving 

instruction to the students and reasons. The level become different from level one where by a 

student was only given the instructions with no more explanations towards it. Application 

process is the adult hood stage, whereby, the pre colonial education became applied in 

adulthood. The rest three stages ie analysis, synthesis, and evaluation were the life living, 

where by analysis and evaluation were observed as an outcome of one’s individual life 

throughout. 
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Conclusion and Recommendations 

To conclude the study, one unique feature which has been observed here is that, women had 

an important role in educational processes. It was a woman who had three levels of learning 

and teaching, and it was a woman who had some portions in teaching men the adulthood. 

Therefore on the researchable point of view the argument can be counted that the role of 

women in educational history cannot be avoidable.  A woman is a role model in her own 

society for that matter. 
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