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Gender Sensitive Noise Control Related Considerations during Preparation and 

Delivery of Instruction at Early Childhood Development Level 

 

By Mukandi Cosmas and Mutaruse Shadreck 

 

Abstract 

In many instances effective instruction at Early Childhood Development (ECD) level, 

learning usually can proceed through play. ECD practitioner needs to be sufficiently educated 

in play strategies to meaningfully assist the infant learner. To gradually appreciate and grasp 

exposed concept/s through play methodologies which can also be gender sensitive. In the 

same vein, the practitioner needs to continuously control noise to a minimum yet infant learns 

best through play! This article explores some considerations that ought to be taken aboard 

when preparing lessons for the infant learner. Emphasis is placed on design, development and 

before, during and after evaluation of conducive classroom environment, gender sensitive 

instructional media and facilitatory strategies that can drastically reduce uncontrollable and 

controllable noise. Non-controllable noise variables are highlighted so that practitioner can 

plan lessons by also including measures to reduce their negative impact. Controllable noise 

variables are also equally dealt with and it will be assumed that such type of noises will not be 

encountered in subsequent facilitatory encounters. A well-planned lesson is already half 

taught. During delivery of instruction the above-mentioned gender sensitive noise variables 

are also considered and some examples are mentioned to clarify possible situations. It is the 

task of this desk research to elucidate how an ECD practitioner can minimize noise during 

instruction. 
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Gender Sensitive Noise Control Related Considerations during Preparation and 

Delivery of Instruction at Early Childhood Development Level 

 

By Mukandi Cosmas and Mutaruse Shadreck 

Introduction 

Generally, if infants speak/shout on top of their voices excitedly or in discontent while others 

are assumedly productively occupied, such circumstances are usually termed as noise. Noise 

in the classroom is usually associated with loud sounds either vocally emanated or manmade 

objects being pulled, pushed or rotated. Yet, this is just one form of noise amongst several 

types, which can disrupt smooth communication in the instructional process. The above 

described kind of noise cannot be avoided especially in the African settings, as we have a 

general tendency to speak on top of our voices if excited. Generally, they is high excitement 

when infants learn through play methodology. So, is this characteristic excitement noise?  

Infant learners learn best through play. Play is acknowledged as supporting intellectual 

development alongside social, emotional and physical development (Garvey, 1991; Jordan & 

Le Metais, 1997; Pellegrini & Goldsmith, 2003; Robinson, Anderson, Porter, Hart, & 

Wouden-Miller, 2003).   

All messages are immersed in noise. Noise is a form of disorder, any disturbance to 

the ordered pattern of a message (Pickett 1988). Noise is a variable which a teacher needs to 

continuously control during preparation and delivery of daily instruction. Noise can be 

anything that interferes with communication during instruction. ECD practitioner should 

always be cognizant of the fact that, noise is a variable that can only be minimized during 

preparation and delivery of instruction. Practitioner cannot completely eradicate noise during 

preparation and delivery of instruction because of mostly, many extraneous variables. 

However, the fact that the practitioner is aware of all the variables makes him or her alert and 

sharp throughout his endeavours. Also, practitioner needs to be conversant of what noise 

entails. Furthermore, the practitioner can only reduce different types of noises if s/he is 

mentally aware of different constituencies of noises in the instructional process. 

Gender insensitivity in the communication process also contributes immensely to 

communication noise. Gender can be thought of as the behavioural, cultural, or psychological 

traits associated with one sex (Torgrimson and Minson, 2005), while the term sex refers to 

biological characteristics. Gender is a social construct while sex is biological. Very young 

children gradually become aware of gender, firstly in relation to themselves and later in 

relation to others (Leonard & Archer, 1989).  The classroom practitioner need to pause and 

reflect on one’s conduct in the preparation and delivery of instruction. For example, is they 

partiality in language usage; materials, tasks and questions distribution; expectations; and 

performance between my male and female infant learners?  

Communication in the classroom is never one way. A classroom will never be a 

showroom where one deliberately shows off his or her oratory skills. A practitioner needs to 

develop interpersonal skills to meaningfully interact with the flock. Practitioner needs to be 

considerate of the many learning needs of the learner and to do that s/he needs to be a good 

listener. Communicating effectively is an important part of instructional design, and visual 

display as it plays a critical part in most instructional media (Brown & Green, 2011). 

This article deliberately segments elaboration on what constitute instructional noise 

considering that instruction can be undertaken indoor, outdoor or both. The confab further 

articulates the critical importance of considered and detailed preparation prior instruction in a 

bid to suppress noise facets. This bid to suppress instructional noise is segmented into two 
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processes namely the preparatory and the delivery. The preparatory phase elaborately exposes 

signs and symptoms of noise ridden scenarios and succinctly give warning signals so as 

fumigate the learning environment and reduce learning noise. Complimentary discussions on 

delivery process highlights and epitomizes reminders on delivery kinds of noises the 

practitioner can eliminate or sometimes reduce during instruction. Also the article focuses on 

the practitioner’s positive efforts in reduction of communication noise rather than the 

learner’s efforts during play learning. 

 

Different Types of Noises Encountered in the Instructional Process 

They are four different categories of noises experienced in the instructional process of which 

they is only one a practitioner can directly contribute if s/he is not professionally alert, that is 

the semantic.  The other three kinds of noises, the practitioner simply needs to be sharp and 

alert to sharply reduce the damages that can be contributed to the instructional process. 

 

Semantic 

Pickett (1988) describes semantic noise as the ambiguity of words, sentences, and other 

symbols. This type of noise occurs when they is no shared meaning between the ECD 

practitioner and the infant learner during indoor or outdoor delivery of instruction. Many 

variables contributes towards this communication breakdown. A practitioner can contribute 

towards semantic noise by failing to communicate to the infant in a language which the infant 

is most comfortable with (home language). Code switching, restricted code, limited 

vocabulary, slang usage, circumlocution, gender insensitive language and instructional 

material, spelling mistakes on media and poor pronunciation, verbosity, unnecessary use of 

technical jargon and getting carried away can vastly contribute towards communication noise 

and compromise quality of delivery in the instructional process.  

 

Psychological 

This constituent of noise occurs when the mental state of either the practitioner or the infant 

learner has been disturbed during the instructional process. Many variables contribute towards 

such occurrences for example racial stereotyping, labeling, patriarchal dominance; 

assumptions vastly contribute towards this type of communication. Rothwell (2004) claims 

that psychological noise results from pre-conceived notions we bring into conversation such 

as racial stereotypes, reputations, biases, and assumptions. When involved in a conversation 

with preconceived ideas about what other person is going to say, one can be easily blinded 

and the sense of the original message articulated. Most of the time we fail to free ourselves 

from psychological noise as it seem impossible to be free from it. We must simply strive to 

recognize that it exists and take those destructions into account when we converse with others. 

 

Physical 

Surrounding or immediate environment stimulates and resultantly disrupts meaningful 

communication in the learning space. Variables in the environment which happen 

concurrently with learning activities like passing engine noise and fumes of vehicles from 

streets nearby, lawn mowers, chit-chats from outside, barking dogs, fidgeting in the 

classroom, pulling and pushing classroom furniture, cellular phone disruptions, are some of 

the communication noises encountered during instruction. 
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Physiological  

This type of noise is usually denial or disregard of mostly the learners’ basic needs. These 

needs include warm clothing, food, and good health and play opportunities. Nussbaum (1992) 

defines physiological noise as personal discomfort, caused for example, by ill health, poor eye 

sight and hunger. 

 

Countering Noise during Preparation for Instruction 

Failing to plan for any event is planning to fail. Preparation for instruction is an indispensable 

task for the practitioner that cannot be subcontracted or skipped if the practitioner envisages 

meaningful learning to take place. The four above mentioned main types of communication 

noise can be avoided or greatly reduced through thorough planning. All deliveries have to be 

planned for, so that they can be systematic delivery for the practitioner and meaningful for the 

infant learner. The practitioner should thrive to eliminate noise during preparation. The ECD 

practitioner needs to be cognizant of planning models like the ASSURE model to produce 

fool-proof instructional documents that minimizes noise especially during delivery. The 

practitioner needs to analyse the learner critically when preparing lessons. When analysing the 

learner, the ECD practitioner is critically examining the learner in terms of his/her attributes. 

So that s/he can then prepare content most suitable for the said learner. Here are some of the 

traits the practitioner needs to examine to minimize noise during delivery. 

 

Age 

In Zimbabwe and many other progressive countries an infant learner graduates being an infant 

at grade three levels. The preparatory school constitute ECD1, ECD2 and grade one to three. 

Throughout the development process the infant learns best through play methodology. 

Experiential play learning activities should extricate from home exposure to the unknown 

world of the adults. Evidence confirms (Maccoby, 1988) that children begin to prefer playing 

with others of the same sex from around the time when they achieve gender identity and that 

there is a tendency for this to increase from pre-school to school age years. Maccoby (1988) 

reasons that gender segregation of peer groups increases in situations where there is little or 

no structural influence by adults. A computer-mediated study on the social interactions of 7- 

and 9-year-olds working in same or mixed-gender pairs showed that, at both ages, mixed-

gender pairs showed more assertiveness and less collaborative interaction than same-gender 

pairs (Fitzpatrick & Hardman, 2000). Practitioner would be encouraged to plan for mixed 

sitting arrangements. 

To reduce noise, the ECD practitioner needs to consider infant level during 

preparation and eventual delivery of instruction. In the first level practit ioner should prepare 

colourful visuals and manipulative media without wording which are gender sensitive. Letters 

at this particular level are too abstract for the infant to make sense. In the second and other 

proceeding levels visual media can be accompanied with word instruction. Content exposition 

should be elaborated in a common home language infants understand and appreciate 

otherwise it becomes noise to the learner. 

Physiological noise at infant level includes failure by the practitioner to prepare time-

table for small meals (snacks) for infants to nibble at specific interval set. Through proper 

planning preparatory school would prepare specific set small meals or ask parents and 

guardians to include packed meals in their satchels for intermittent snacks. Without such 

small intermittent meals, desire to learn is seriously compromised and that kind of noise can 

be avoided through drawn plans. Practitioner also needs to prepare learning environment in 
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terms of age appropriate furniture and mixed sitting arrangements. Any furniture which is not 

agronomical for the infant environment becomes noise to the infant learner. The classroom 

walls should be inundated with level specific visuals as expounded earlier. Class activities 

should be short and well-paced considering that infants listening span is very limited. When 

infant learners stop listening, anything you say after wards is just mere noise! Prepared 

activities should be fun, precise, short, play form and should be achievable before infant 

learner gets bored. Sleep breaks should be provided for on the time-table.  

The infant is still developing in all faculties and the fact that s/he is play learning 

makes the infant susceptible to regular sleep breaks. Comfortable, good sized mattresses 

should be purchased vis-à-vis enrolment which can be packed away after sleep breaks. Every 

learner needs comfortable clothing for summer and winter and base rooms should be 

connected with air conditioning devices where possible. Also every base room should have 

first aid kit and the practitioner should be able to treat and fix small lacerations experienced 

through play learning. If the small wounds are not quickly attended to as they occur, the 

discomforts associated contributes to noise in the instructional process. Also all manipulative 

media to be used in and out door should have a time tabled plan for sanitisation. Practitioner 

should always have thoroughly up to date individual record book which discusses individual 

learners in terms of their  temperament (health, allergies, guardian’s current contact details, 

special needs), to avoid surprises in case of a mishap. The learning environment needs to be 

safe from all possible hazards that can occur to learners. All the above mentioned possible 

physiological noises can be greatly reduced if the practitioner is knowledgeable and has also 

drawn up routine control measure in place during preparatory stage. 

Semantic noise at first level includes visuals with accompanied with words, word 

visuals, poor articulated game instructions, slang usage, pronunciation errors, code switching, 

poor and wrong language usage. At second level semantic noise includes spelling errors on 

media used, use of high order technical jargon and poor contexts usage scenarios. If 

practitioner’s voice fails to carry its weight to the back row, that becomes noise to all those 

who failed to get the instruction. Unsolicited response from learner is tantamount to noise to 

the rest of the class as it compromises class control. Manning and Baruth (2008: 6) argue that 

students need curricular materials appropriate to their cultural backgrounds. They further state 

that these materials should enhance students’ self-concept, engage student interest in 

classroom learning and provide examples, vocabulary and models that relate to students 

cultural backgrounds. Therefore curriculum reform is called for to ensure the relevance of 

curriculum instructional materials in a plural nation. Fortunately, Zimbabwe is currently 

implementing a reviewed curriculum across all grades. Learning materials may provide 

similar social cues. Textbooks and story books sometimes further condition children to accept 

stereotypical gender roles by presenting females in more menial roles, such as secretaries or 

medical assistants, while males are pictured in managerial and decision-making positions 

(Agars, 2004; Knupfer, 1998). Language used in the preparation of media should aim to 

epitomise the status of the girl child to level the playing field. 

Physical noise at infant level includes infants pulling and pushing classroom furniture 

during instruction. To avoid this kind of noise, practitioner needs to arrange classroom 

accordingly prior instruction and stick to the plan. If practitioner proceeds with instruction 

while heavy vehicles are passing nearby, lawnmower operating outside the class, cellular 

phone ringing, giggling from outside, dogs barking whatever s/he utters becomes noise as it 

becomes double barrelled. 
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Portrayal of the cultural diversity of the nation in curriculum instructional materials 

can also be analysed in the context of the human relations approach put forward by Grant and 

Sleeter (2009). This approach is directed towards helping learners communicate with, accept 

and get along with people who are different from themselves (Grant and Sleeter 2004). 

Failure to appreciate each other’s disposition, sexuality, race and tribe can lead to 

stereotyping, labeling or drawing up wrong assumptions about the one’s classmate. 

Practitioner’s daily plan should include learning points that reduces these forms of 

psychological noises that can occur in the infant learning environment. This type of noise 

affects both the learner and the practitioner, so preparatory school should work tirelessly 

towards minimizing them through creating a positive emotional environment conducive for 

meaningful experiential play learning. Multicultural topics should therefore be infused 

throughout the different subject areas in the school curriculum. 

 

Sex 

In an infant class, learners are usually gender blind. During the process of learning through 

play both sexes can undertake any activity instructed by the practitioner without being 

conscious of one’s sex. So practitioners would be encouraged to draw up daily indoor and 

outdoor activities which are generally gender blind. 

 

Social Background 

Every preparatory school is located in a community which has shared values, ethos, and 

cultures. It is the practitioner’s duty to plan for contextual examples to use on planned 

content, so that learning becomes meaningful to individual learners. The language to use is 

also influenced by the local environment the ECD practitioner attempts to ensure secondary 

socialization is achieved within the scope of the infant level. The media and technology 

content should have a contextual bearing to minimize noise. Ideally in the Zimbabwean 

context the experiences of ethnic groups such as the Tonga, Kalanga, Venda, Sotho, Nambya, 

Shangaan and others should be included in the curriculum and instructional materials used 

countrywide (Muchenje  2008). 

 

Assumed knowledge 

Gollnick and Chinn (2012) state that if students seldom see representations of themselves, 

their families or their communities, it becomes difficult to believe that the academic content 

has any meaning or usefulness for them; it will appear that the subject matter has been written 

and delivered for a different group of students. Learning proceeds from what the learner has 

been previously exposed to, and then deliberate small chunks of new knowledge can be 

administered in proportional doses. Visual media like posters can be taken advantage of by 

the practitioner to introduce related information to the planned content of the lesson. Posters 

are used as stimulants to whet learners appetite for what is about to be exposed. So to avoid 

noise, practitioner has to bear in mind during planning that, if it is ECD1 the assumed 

knowledge is usually home experience and for ECD2 it becomes home experience plus what 

was learnt in the previous level. Don’t assume that all the female infant learners in your 

classroom have similar thoughts, attitudes or experiences or that concerns about gender will 

be more pressing for your female infant learners than those of race, class, religion, or national 

origin. 
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Countering Noise during Delivery Considering Gender Balance 

Lesson delivery is only possible when then the practitioner has meaningfully planned for the 

lessons in advance, taking into consideration most of the variables on preparation mentioned 

above. They are many variables which can easily become noise to instruction if they are not 

carefully considered during planning. These include organization of the physical environment 

and also creating positive emotional environment for the infant learner. Practitioner also has 

to carefully consider how s/he will systematically develop the lesson, use instructional media 

and technology, teaching strategies and stimulus variations, class management plus feedback. 

During delivery the practitioner and the infant learners encounter different forms of noises 

which the practitioner needs to continuously look out for and reduce or possibly avoid. The 

four main forms of noise will have to be dealt with plus other minor avoidable forms of noise. 

Both the avoidable and unavoidable type of instructional noise are discussed in this segment 

in relation to delivery process. 

 

Psychological Noise in the Instructional Process 

Stress, thoughts and certain concerns may keep the practitioner or the infant learner from 

paying attention on the activity in question during delivery. Also certain preconceptions and 

stereotyping can also reduce the quality of the instructional process.  

 

We selectively pay more attention to stimuli that satisfy our immediate needs 

(perceptual vigilance); at the same time, deliberately tune out stimuli that cause 

psychological anxiety (perceptual defence). Consequently, not all external 

stimuli will pass through the gate of the senses. These internal cognitive 

thoughts and motivations may prevent us from paying attention and therefore 

processing external stimuli, in essence creating an internal barrier” (Wu and  

Newell 2003:58) 

 

Psychological noise is internal noise that cannot be avoided; one of the solutions to counter it 

is talk about the issues to a counselor or colleague.  

 

Physiological Noise in the Instructional Process 

The practitioner can reduce the impact of physiological noise through following the sequence 

of the lesson plan and time-table of events for the day. The planned work should be delivered 

within the time frame before the infant learner gets bored. The listening span for infants is 

very limited. Sleep breaks should be adhered to, to refresh the infant learner who is still 

growing. The practitioner should coax those infants who might want to resist these breaks, so 

that, they is uniformity and harmony. Some infants need help with the toilet, clean infant size 

facilities is a must. Time-tabled snack breaks help to keep the infant learner nourished and 

energized as this is a basic human need for consumption. The outdoor activities drains a lot of 

gained calories and they is need for intermittent replenishing. A dietician should be consulted 

in the planning phase of intermittent snacks to balance the nutritional gains. In the 

instructional process the practitioner should look out for certain facial expressions and cues 

that shows discomfort and quickly action remedial practical solutions. An infant learner might 

be cold or developing a certain sickness. Corrective first aid solutions should be executed and 

if the problem is more challenging, guardian should be immediately alerted. During outdoor 

activities, the practitioner should watch out for dangerous play. Some accidents can be 

avoided if the practitioner is alert and can read situations in advance. The manipulative which 
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are used by the infant learner in-door and out-door should be periodically sanitised to counter 

opportunistic germs and disease. If the weather is harsh, outdoor activities can be avoided to 

reduce physiological forms of noise. 

 

Countering Physical Noise in the Instructional Process 

Wu and Newell (2003:58) describes physical noise as “sounds and visual distractions that are 

present in the environment where the viewing takes place”. People generally complain about 

having a hard time hearing once background noise reaches 50 decibels (Siebein 2002). He 

further says research showed that learners seated more than 3.7 metres away from the 

practitioner in a noisy classroom heard about 50 percent or less of the lesson. The visual 

infant learner should be seated in the middle seats so that s/he will not be visually distracted 

by out of the class activities observed through classroom windows. Visual media should be 

emphasized to stimulate the visual infant learner. The auditory infant learner should be given 

opportunities to explain topical issues to the rest of the class. Learning centres and stations 

with involving activities should be emphasized to meaningfully engage him, so that 

unnecessary chits chat are minimised. The kinaesthetic learner should be given opportunities 

to demonstrate to the rest of the class concepts in session. Manipulative should be emphasized 

to sustain the kinaesthetic learner’s interest in the concept. Outdoor activities can be 

conducted some distance away from distracting noises of vehicles passing along the road. So 

that the infant learner can easily concentrate on the manipulative and solve the implied 

problems. Infants learns through play, but for it to be meaningful it should be conducted in an 

environment where infant learners can purposefully focus. Mixed sitting arrangements greatly 

reduce noise. The overall environment should also be aesthetically pleasing. The fact that the 

practitioner is continuously aware that they is environmentally stimulated noise, s/he will put 

measures to reduce the physical noise. 

 

Reducing Semantic Noise in the Instructional Process 

In the process of oral communication between the infant learner and the practitioner, semantic 

noise is likely to occur through grammatical mistakes, spelling mistakes, poor language usage 

amongst many other forms of noises. Code switching and restricted code is a common noise 

in the infant class. The practitioner can just stick to one common language for the benefit of 

the infant learner. Practitioner should be cognizant of words with double meanings as it tends 

to confuse the learners. Practitioners are role models to the infant learner, poor 

communication skills is something the infant should not emulate from the adult. The language 

used should not be too deep for the infant to comprehend. Slang, gender insensitive language 

technical jargon, proverbs should be reduced to improve communication in the infant 

classroom. As long as the infant gives inappropriate feedback, it simply implies that 

communication in the instructional process is shrouded with semantic noise. Below are some 

of the examples of avoidable forms of noise encountered during instruction. 

 

Media 

Female infant learners prefer to create stories or storyboards, such as stories through multiple 

paths that use text, pictures, and/or symbols to depict their feminine storyline. Media is 

primarily used to enhance understanding and reduce practitioner’s effort to explain abstract 

content. The same media can easily become noise if the practitioner displays it prematurely. 

Media is supposed to be exposed only when necessary and should be removed soon after use 

from learner’s view to avoid unnecessary distraction. Media has to be pre-viewed for sense, 
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spelling errors, and visibility before using it in a live class. If the medium is handwritten 

legibility should be emphasized. Colour as an element of design should be considered when 

purchasing the materials and tools for production of visual media. Background colour for the 

manilla paper should provide enough contrast to the writing markers so as to improve 

visibility and eye attraction.  Practitioner can be inspired by the ASSURE model to critic 

media before, during and after use. Multicultural education is a right to difference; learner’s 

differences built around social class, gender and cultural differences among others must be 

validated because they are an important part of one’s identity (Ghosh 2002). Media used in 

the instructional process should add value to multicultural education. The visuals used in the 

instructional scenario should attempt to portray females doing male dominated jobs and vice 

versa. Practitioner can avoid exposing infant learners to stereotyped instructional media. 

 

Technology 

In order to ensure technology equity, it is important to provide a secure, comfortable, non-

hostile technology environment for infant learners (Gorski, 2005). Technophobia is the most 

worrisome possible noise factor that can occur in this 21
st
 century digitally hyper active 

instructional environment, especially on the part of the practitioner. At ECD level most 

learners are full of adventure and have super energy to explore new technology available and 

introduced by the practitioner. Also, all the infants are digital natives by virtue of them being 

born in this highly digitised time-frame. If the practitioner is technologically conversant in 

most of the digital tools used in the classroom, s/he is likely to face minimum problems 

because some of the infants can manipulate these gadgets through home experience. 

Workshops can be frequently organised for all practitioners especially after purchasing new 

technological tools to reduce fear of the unknown and technological myths. In line with a 

contemporary constructivist approach, technology can also be learned and applied in ways 

that are appealing to females (Papert, 1993). Benston (1988:15) noted that "men's control over 

technology and their adherence to a technological world view have consequences for 

language and verbal communication and create a situation where women are 'silenced". 

 

Stimulus variation 

Flat, stale and predictable presentations are forms of noise in the instructional process. 

Practitioner would be encouraged to vary delivery techniques and methodologies in their 

lessons to sustain learner’s interest. Learner centred methodologies will always win the day. 

No lesson is complete without infant to infant interaction; this should be cultivated to 

encourage cooperative learning. At ECD level learners gain most through visual stimulus, 

take advantage! For sustained interest, use of manipulative media is encouraged as infant 

learners enjoy solving implied tactile problems. Lobel and Menashri (1993) suggest that, 

differences between infant learners in toy preference behaviour are related to their level of 

reasoning about cross-gender transgressions. Variations in learning styles have been linked to 

gender. Females tend to be more visually oriented than males, who are generally more 

kinaesthetic, and consequently female infant learners are systematically more prone to suffer 

the deleterious effects of learning style-teaching method mismatch than male. 

 

Feedback 

Anxiety is heightened if the practitioner fails to give appropriate and prompt feedback to 

learner responses and tactile attempts. That becomes communication noise. Infant learners get 

motivated mostly extrinsically. Verbal appraisals, stars on their scrape-book attempts, sweets 
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and small gifts are stimulants for the infant learners and without the above stated motivations 

and feedback, noise is likely to accelerate. Also, the practitioner needs to sharpen listening 

skills to sustain meaningful interaction. Also, the practitioner can maintain a checklist on 

habits that perpetuate gender imbalance like patriarchal dominance, interrupting female 

learners whilst giving responses and favouring a specific sex for interaction. Tasks that 

encourage assertiveness are encouraged so as to epitomise individual learners’ potential. The 

acquisition of gender roles is arguably a highly complex process, continually influenced by a 

range of factors, such as culture, ethnicity and class (Mac an Ghaill, 1993). The hidden 

curriculum can easily tip gender balance in the instructional process. 

 

Chalk/White Board Management 

When illustrating on the board practitioner can avoid talking to the board. Learners have a 

tendency of mimicking and cartooning the teacher’s action. That distraction is noise to the rest 

of the class. S/he is advised to write at an angle so that s/he can observe and manage the 

happenings in the classroom. One can also simply illustrate, face the class, maintain eye 

contact then proceed to explain what is illustrated on the board. Infant classes benefit most 

from scripts that are simple, upright and clear. As a general rule, practitioner should just 

remember that when illustrating on the board they are not doing it for themselves or showing 

off writing skills, but developing a tender group of infant learners. So the board can easily 

become a source of noise in the instructional process if poorly managed.  

 

Dressing and Personae 

Dressing that conflicts with cultural norms and values, tight fitting pants, colour blocking 

apparel, slacks, dresses with slits, generous striking make-up can easily distract learners in the 

African context and that’s a category of noise that can be avoided. Practitioners should just 

adhere to the gazetted dress code of 2002 policy circular no 76. Practitioners should aim to be 

role models to their respective classes through their commitment and attitude towards work, 

professionalism, dress code and performance. Differences in adult attitudes toward males and 

females give cues to infant learners about gender-specific roles and stereotypes. In many 

cultures, males are expected to be active and tough while girls are expected to be pretty and 

delicate and such stereotyping can be played down. 

 

Language 

In ECD settings the practitioner should teach in vernacular language of the child. Education 

act of 1987 section 55 of part xi (revised 1994 and 1996) stipulates children in grade 0-3 

should be taught in mother tongue in all subjects. By using clear language the teacher is 

preventing needless confusion and misinterpretation. The teacher should not use slang, 

idioms, gender insensitive phrases and other languages that may be misinterpreted by 

children. Practitioners can use instructional language and teaching-learning materials that 

strengthen traditional gender role consciousness of learners during lessons. 

 

Mood  

Both the practitioner’s and the infant’s mood can contribute towards the success or failure of 

the instructional process. A positive mood and attitude is more receptive and accommodative. 

Infants by nature need practitioner to be very patient with certain mood swings expressed by 

certain irate learners. Good mood enhances mutuality in communication in the instructional 

process. Whereas bad mood retards effective communication in the instructional process. 
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Specifically, this negative mood serves as a distraction that reduces a learner's capacity to 

process a variety of incoming information (Wu and Newell 2003). 

 

Conclusion 

No African country was ever liberated from its tyrannical colonisers in one day. Same as 

teaching infants, it’s a demanding process which calls for patience, careful diligent 

preparations and empathy. Adequate knowledge base and exhaustive planning for daily lesson 

delivery drastically reduces noise levels in the infant learning environment both in and 

outdoor. Employing none or semi qualified practitioners to man the infant class only saves to 

amplify noise and dwindle the little already gained knowledge. 
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