
Journal of African Interdisciplinary Studies (JAIS) ISSN 2523-6725 (online) 

 Volume 2, Number 8, August 2018 
 

35 

 

Role of Curriculum Developers in Making Teaching of Sociolinguistics Effective in 

Rachuonyo South Sub County, Kenya 

 

By Alphonse Baraka Abayo., Clara Momanyi and Simon Kang’ethe 

The Catholic University of Eastern Africa 

 

Abstract 

The study investigated the Effectiveness of Teaching Sociolinguistics in Promoting Students 

Performance in Kiswahili at KCSE in Selected Secondary Schools in Rachuonyo South Sub-

County, Kenya. The study was guided this research question: What role do curriculum 

developers play to make teaching of sociolinguistics effective in Rachuonyo South Sub-

County? The study employed both descriptive survey and phenomenology research designs. 

Stratified random sampling and simple random sampling were used to select the participating 

schools. The sample comprised 14 teachers and 192 students from the sampled schools and 1 

curriculum expert from the KICD. Information was obtained from the respondents using 

questionnaire, interview guide and document analysis guide. Validity of the instruments was 

ascertained using face and content validity. Cronbach alpha coefficient determined the 

reliability of the questionnaires. Quantitative data collected were analyzed using descriptive 

statistics such as frequency and percentages with the help of SPSS Computer programme. The 

qualitative data were summarized in themes based on research questions and presented in 

narrative form and direct quotes from the participants. Key findings revealed that some 

teachers were not cognizant of the scope, sequencing in sociolinguistics, teachers’ attitude to 

sociolinguistics still weighed heavily on Kiswahili performance, and majority of students had 

a positive attitude towards sociolinguistics. The study established that the most common 

problems facing effective teaching and learning of sociolinguistics included inadequate 

number of trained teachers, inadequate teaching and learning resources, lack of in servicing 

courses and more content taught than is examined among others. The study recommended that 

the MOE and TSC Should post adequate qualified teachers to schools to alleviate the problem 

of understaffing; MOE and the principals should allocate funds for provision of teaching and 

learning for sociolinguistics and that MOE and KICD to develop a strategic plan on periodic 

capacity building conferences to equip teachers with knowledge and skills on sociolinguistics. 
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Introduction 

Background of the study 

Language plays an important role in the education of any given people in the society (Mose, 

Mokamba, Keraro and Nyagah, 2012). The role of a language in the education process is a 

special aspect of the relation between language and social structure since the latter is the 

principle means of culture transmission (Halliday, 1977 as cited by Mose et al, 2012). The 

fundamental assumption in education theory and practice is the adjustment of the child to the 

life and culture of his society (Awoniyi, 1982). The latter opines that it is hardly possible to 

take away a Child’s first language without adverse consequences and that no greater injustice 

can be committed against a people than to deprive them of their language. 

Language refers to a system of sounds, meanings and structures with which we make 

sense of the world around us. It functions as a tool of thought, as a means of social 

organization, as a repository and means of transmission of knowledge, as the raw material of 

literature, and as the creator and sustainer or destroyer of human relationships. It changes 

inevitably over a time, and as change is not uniform, from place to place (Mose et al, 

2012).At the moment language appears to be a major tool of defining our individual identities. 
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According to Lawton (1989), we are human largely by means of language and that our view 

of reality is bound up with language. He perceives language as the uniquely human attribute, 

which enables us to learn, think creatively and change our social environment. 

Mulandi (2008) carried out a study to find out factors contributing to poor 

performance in Kiswahili at KCSE in Dagoretti   Division, Nairobi County. The study shows 

that one factor contributing to the poor performance in Kiswahili is that, Kiswahili syllabus is 

congested with advance aspect above the standards of secondary school students like 

sociolinguistic. An assertion that is confirmed by Moenge (2012) who also did a study on 

challenges of teaching the Revised Kiswahili syllabus in Secondary schools in Bungoma West 

Sub-County, that reveals that Kiswahili teachers find it difficult to teach Revised Kiswahili 

Syllabus especially sociolinguistics. 

The government of Kenya is putting a lot of effort to ensure that there is effectiveness 

in teaching Kiswahili by employing qualified teachers of Kiswahili to implement the 

curriculum in secondary schools. In addition, it is also organizing workshops and seminars for 

teachers of Kiswahili in conjunction with textbook publishers (K.I.E, 2007). 

Despite the effort made by the government of Kenya to improve Kiswahili, the 

students’ performance in Kiswahili has been deterioration over the years. According to Sub-

County Director of Education Rachuonyo South, KCSE analysis of Kiswahili mean score for 

the Sub-County for the last five years from 2008-2012 was as follows 4.4.321, 4.6721, 

5.0321, 5.321 and 4.970  respectively. This is an indication that the performance of Kiswahili 

in Rachuonyo South is wanting.  

KNEC(2009) report indicate that there is a general decline in performance in 

Kiswahili paper two and the students had a problem in answering comprehension and 

summary unlike sociolinguistics. In addition to this report, KNEC (2010) has a different view 

of the result in that there is a slight improvement on Kiswahili paper two with a mean of 33.77 

and Kiswahili sociolinguistics did not pose a serious challenge to students as compared to 

summary and comprehension. 

The above situation in two subsequent years alluded to the fact that Kiswahili; 

sociolinguistics was fairly performed as compared to other sections of paper two though the 

overall performance in the subject has stagnated. This attracted the curiosity of the researcher 

to want to know the effectiveness of teaching sociolinguistics in promoting students’ 

performance in Kiswahili at KCSE in Rachuonyo South Sub County. If this was not 

addressed, the influence of ineffective teaching will trickle down to the learners and impact 

negatively on their performance in Kiswahili at KCSE.  

 

Statement of the Problem 

Kiswahili is a national language which aims at promoting national unity (Eshiwani, 1995). 

Article 7 of the 2010 Kenyan Constitution recognizes Kiswahili as both a national language 

and an official language. Kiswahili is one of the core subjects at the secondary school level. 

However inspite of its importance as a unifying factor its implementation remains a challenge 

to educational institutions and educators’ .With the introduction of sociolinguistics at 

secondary school level teachers and students are faced with teaching and learning challenges 

which has led to poor grades in the subject in the Kenya Certificate of Secondary Education 

(KCSE) (Mugera, 2015). 

A study by Ngugi (2008) revealed that 40% of teachers of Kiswahili avoid teaching 

sociolinguistics because it has difficult concepts that they cannot handle. Kobia (2008) 

indicated that teachers of Kiswahili find it difficult to determine scope and sequencing of 

concepts in sociolinguistics and that in some cases teachers were not inducted to teach 
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sociolinguistics .This is likely to affect teachers’ preparedness to teach sociolinguistics and 

thus impact negatively on the performance of students in Kiswahili at KCSE. 

According to Rachuonyo South Joint Evaluation report for the last four years from 

2013-2015 indicated that sociolinguistics was poorly done over those years as the results of 

the students in Kiswahili declined from 4.2, 3.85 and 3.3 respectively (Rachuonyo South Sub- 

County Education Office, 2015). In addition, Kabondo Joint Examination analysis of first 

term 2016 showed that sociolinguistics was poorly done by students as compared to grammar, 

summary and comprehension, hence there was need to address this apparent worrying trend in 

performance of sociolinguistics .To address this problem the study sought to find out 

effectiveness of teaching sociolinguistics in promoting students’ performance in Kiswahili at 

KCSE in selected secondary schools of Rachuonyo South Sub-County. 

 

Theoretical Frame Work 

Sociolinguistics Code Theory guided the study. This theory was developed by Basil Bernstein 

in 1982. Sociolinguistics code theory advances the concepts of framing to illuminate the 

power relations behind communication in pedagogic relationships. It provides a language of 

description from which we can understand what learners have access to and what they do not. 

According to Maton and Muller (2007) sociolinguistics code theory is underpinned by 

three basic assumptions: the first assumptions assert that curriculum defines what counts as 

valid knowledge. The second assumption is about pedagogy which defines what counts as 

valid transmission of knowledge. The third assumption relates to evaluation which refers to 

what counts as a valid realization of the knowledge on the part of what is taught. This theory 

has the potential to provide a language in which to describe the ways in which teachers relay 

information in the classroom. Bernstein code theory provides an exceptional and specialized 

description that many other theories fail to embellish. 

It is highly respected because his work analyses the relationships between the process 

of schooling and social class reproduction, public language, shared meanings and authority 

and communication codes practices and pedagogic discourse (Sadovnik, 2001). The concept 

from his theory needs to be viewed as more flexible than this as often they have a 

functionalist nature to them (Wilkes, 1990). 

However in adopting the sociolinguistics code theory for this study, the researcher is 

not ignorant of its weaknesses .The theory lacks empirical testing and support. This will be 

avoided when the teachers understands their work, competence in his or her work and keeping 

the records of performance of the learner to act as an evidence and a unique way of viewing 

the society and social status. The theory is based on the assumptions of code theory that is 

restricted and elaborated codes. A code refers to a regulative principle which underlies 

various systems, especially curriculum and pedagogy. Curriculum and pedagogy are 

considered message systems and with a third system, evaluation, they constitute the structures 

and processes of school knowledge, transmission and practice.   

 Curriculum defines what counts as valid knowledge, pedagogy defines what counts as 

valid transmission of knowledge and evaluation defines what counts as a valid realization of 

the knowledge on the part of the taught. As adopted in this study, the sociolinguistics code 

theory holds that effective teaching of sociolinguistics promotes students’ performance in 

secondary schools: That teachers’ qualification, syllabus, perception of teachers, and 

experience of teaching, students’ attitude together with the pedagogy which entails number of 

lessons and delivery methods which promotes students’ performance in Kiswahili at KCSE. 
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Review of Related Literature 

Lestari (1996) conducted a sociolinguistics analysis of greetings and introducing: A 

preliminary study of the text in English text books which are widely used at a Junior High 

school in Surabaya Indonesia and its nearby towns from the sociolinguistics point of view. 

The aim of the research study was to analyse three textbooks which are widely used at junior 

high schools in Surabaya and its nearby towns from the sociolinguistics perspective. 

The research revealed that there are some words or sentences that are 

sociolinguistically inappropriate and unacceptable even though as a whole   the text books can 

be used for teaching as long as there will be teachers able to explain the culture underlying the 

language. In addition, that there are some weaknesses in the text books   analysed in terms of 

their socio-cultural aspect that is the structure of the new language and the culture of the 

target language. It concluded that the board of English teachers should include 

sociolinguistics and cross-cultural understanding of the subjects in the program in order to 

equip its member teachers with such knowledge. 

The above research study was carried out in Surabaya Indonesia; it is a qualitative 

research study which is based on grounded theory and is concerned with analysis of the 

textbooks which are widely used at junior high school in Surabaya. On other hand, the present 

research study was to be carried out in Rachuonyo South sub-County Kenya. It was a mixed 

method research which used convergent parallel mixed method design which sought to 

establish the role of the curriculum developers in making the teaching of sociolinguistics 

effective. Lestari’s study was on English text books while the present study focused on 

sociolinguistics which is an aspect in Kiswahili. 

Chang (2015) conducted a study to analyse language learning academic achievement 

and overseas experience: A sociolinguistics study of Taiwanese students in Australian higher 

education. The objectives of the study were to explain contemporary linguistics environment 

in Australian higher education, which has evolved as a result of incoming international 

students who are using Mandarin language  predominantly among languages other than 

English. The study showed how changing linguistic environment shapes Taiwanese 

international students experiences in Australia. 

The study used a qualitative research method where it employed ethnographic research 

designs. The study investigated in depth how language learning intersects with motivation to 

invest in overseas study, their participation in educational setting as well as in local 

communities. Data was collected using interviews, personal communication, and field notes 

and participants academic writing assignments. 

The study was a quantitative research study and it used descriptive survey design. 

Data was collected using document reviews, observation, interviews and focussed grouped 

discussion, data was collected from the teachers and students. Subjects observed were both 

English and Kiswahili.  

The study revealed that language policy design is not based on principles of bilingual 

education as developed in the literature .Secondly the concept of bilingual education is not 

well conceived among the students, teachers, parents and policy makers and other 

stakeholders. In order for bilingual education to have its way in the education system the two 

languages must be used in instruction. Thirdly, since the design of the language policy is not 

based on the principles of bilingual education; its implementation therefore cannot be geared 

towards bilingualism and literacy in education. Lastly the implementation of the language in 

education policy is faced with various challenges. 

Nzilano (2015) carried out a study on influences and outcomes of social constructivist 

curriculum in tutors, beliefs and practices in teacher education colleges in Tanzania. The 

research study aim was to investigate the influences and outcomes of implementing a social 
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constructivist curriculum in tutors’ beliefs as a result of their experiences in Tanzania teacher 

education colleges’ .The research investigated tutors in social sciences subjects that is 

geography, history and civics. The objectives of the research study was explore the tutors 

understanding of a social constructivist to teaching social sciences, to understand the tutors 

beliefs about the role of social constructivist approaches in teaching and thirdly to investigate 

integrated social constructivist approaches in teaching and if so how this is achieved and 

lastly tutors suggestion for future for future teaching of social sciences. 

In Kenya, the responsibility of curriculum development, research and curriculum 

review is bestowed upon the Kenya Institute of Curriculum Development. In order to carry 

out this enormous mandate, KICD works in close consultation with other stakeholders in 

curriculum matters like teachers through subject panels (Kobia, 2009). Clandinin and Connely 

(1992) observed that the teacher is an integral part of the curriculum constructed and enacted 

in classroom. The success of any curriculum implementation to a large extent depends on the 

teacher. Therefore, teachers should be actively involved in various stages of curriculum 

development. 

Mose (2012) investigated the factors affecting implementation of the Kiswahili 

curriculum reforms in public secondary schools in Ngong Division in Kajiado County, Kenya. 

The objectives of the study were to establish whether the Kiswahili teachers have clearly 

understood the reforms in Kiswahili curriculum, establish whether the Kiswahili teachers 

were trained to competently implement reforms, to assess whether there are sufficient 

resources and facilities to support the curriculum reforms and examine how attitude of 

Kiswahili teachers and students contribute to the implementation of the Kiswahili curriculum 

reforms. 

Ngugi (2008) conducted a study in evaluation of sociolinguistic curriculum in 

secondary schools in Thika Sub-County, Kenya. The research study aimed at evaluating and 

enhancing sociolinguistics curriculum in Kiswahili as a tool of communication, in addition it 

examined challenges facing teachers while teaching sociolinguistics in schools. Data was 

collected using interview guides on teachers and curriculum expert. The research revealed that 

40% of Kiswahili teachers lay emphasis on Kiswahili grammar at the expense of teaching 

sociolinguistic; in addition, that sociolinguistics curriculum has weaknesses in guiding 

teachers to improve students’ level of communication. It also indicated that teachers 

emphasize on teaching language competencies as opposed to language performance. 

The study carried out in Thika while the current study was in Rachuonyo South Sub-

County. The study used qualitative research design whereas the current study used mixed 

method research design. The study used interview guides to collect data from the teachers and 

the curriculum experts, while the current study used questionnaires, interview guide and 

document analysis guide to collect data from the teachers, students and the curriculum expert. 

In spite of the claims of teachers in relation to the failure of sociolinguistics 

curriculum to guide them, the curriculum development experts at KICD counters the claim 

citing that teachers are supposed to be guided by the listening and speaking skills objectives 

contained in the syllabus for various classes (Republic of Kenya 2002). The above research 

studies examined evaluation of sociolinguistic syllabus in general and did not examine the 

role of curriculum developers in making the teaching of sociolinguistics effective, the gap this 

research study sought to fill. 

 

Research Design and Methodology 

The study was conducted in Rachuonyo South Sub-County, Homa Bay County, Kenya. One 

of the research questions that guided the study was; what is the influence of syllabus designed 

by curriculum developers in making teaching of sociolinguistics effective in Rachuonyo 
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South Sub-County? The study adopted convergent parallel mixed method design, where the 

researcher collected and analyzed both quantitative and qualitative data during the same phase 

of the research process. The design kept the studies independent during the data collection and 

analysis and then merged the results during the overall interpretation (Creswel and Clark, 

2011). In quantitative, cross sectional survey was used to gather information from a large 

population of teachers, students and principals of secondary schools in Rachuonyo South Sub-

County. Rumberger and Rotermund (2012) pointed out that cross-sectional survey design is a 

present oriented methodology and is used to investigate population by selecting samples to 

analyze and discover occurrences and then data obtained can be used to determine specific 

characteristics of a group.  

In qualitative, the researcher employed phenomenology design. Ogula (2005) 

describes phenomenology design as one of designs that uses human instruments as an 

observer to provide an in depth investigation of individuals groups or sometimes institutions 

in their natural setting. Using phenomenology design allowed the researcher to collect in-

depth lived experiences about teaching Kiswahili from teachers, students and the curriculum 

expert. According to Tromp and Kombo (2006) target population refers to accessible number 

of the targeted population from where a researcher seeks to select a sample for the study. The 

study targeted 44 public secondary schools,56 teachers of Kiswahili and 1208 form four 

students in Rachuonyo South Sub-County (Rachuonyo South Sub-County Education Office, 

2016). The respondents were form four students, teachers of Kiswahili and curriculum expert. 

Instruments used to collect data were questionnaires and interview guide. The 

questionnaires were appropriate in that it afforded respondents much flexibility and privacy in 

answering the questions without any undue influence. Interviews solicited information from 

career guidance teachers to obtain more data required to answer the specific research 

questions of the study. Descriptive statistics particularly percentages and frequencies 

summarized quantitative data and presented using tables, graphs and pie charts. Qualitative 

data obtained from interviews, the researcher categorized them into themes according to 

research questions and presented in narratives and direct quotes. 

 

Findings of the Study and discussions  

n=9 

Statements SD D N A SA 

Kiswahili syllabus was well crafted to suit the teaching of 

Sociolinguistics  

 

10% 

 

33% 

 

0% 

 

44% 

 

13% 

Teachers are always involved in the development of 

sociolinguistics by KICD  

 

10% 

 

26% 

 

0% 

 

44% 

 

20% 

Teaching and learning materials approved by KICD for 

effective teaching of sociolinguistics are adequate  

 

9% 

 

19% 

 

1% 

 

40% 

 

31% 

 

This section   sought to investigate the role of the curriculum developers in making 

teaching of sociolinguistics effective. The study sought opinion from the teachers and 

curriculum experts whether the Kiswahili syllabus was well crafted to suit the teaching of 

sociolinguistics. The responses of teachers and curriculum expert are as follows: 

Majority of the teachers about 57% indicated that the Kiswahili syllabus was well 

crafted to suit the teaching of Sociolinguistics; they argued that it is easy to select 

sociolinguistics topics from the syllabus. They also noted that the syllabus is arranged in such 

a way that teachers can teach from simple to complex concepts of sociolinguist ics as noted by 

one of the teachers:  
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The Kiswahili syllabus was properly crafted to suit the teaching of 

sociolinguistics in that the aspects taught in sociolinguistics are found under 

the listening skills of the Kiswahili syllabus. Teachers must therefore 

familiarize … with the syllabus so as to know what to teach and what not to 

teach (Teacher 2, Questionnaire administered on 17
th
July, 2017). 

 

On other hand 43% of the teachers expressed that the syllabus was poorly crafted and 

therefore does not allow effective teaching of sociolinguistics .The teachers cited that the 

Kiswahili syllabus does not specify the scope and sequencing of sociolinguistics topics. 

Regarding this, a teacher had this to say: 

 

The syllabus does not favour the teaching and learning of sociolinguistics in 

that it does not make direct reference to term sociolinguistics, in addition it 

does not specify the scope and sequencing of the content in sociolinguistics 

(Teacher 5, Questionnaire administered, on 17
th
 July, 2017). 

 

The curriculum expert affirmed that the syllabus shows the scope and sequencing of 

sociolinguistics topics. He further added that teachers should teach in accordance with the 

syllabus and the syllabus objectives, which are clearly spelt out. Expert had this to say: 

Teachers should teach what is in the Kiswahili syllabus and avoid distorting the scope the 

scope of sociolinguistics in the name of getting materials for sociolinguistics .The syllabus is 

very clear on the sequencing of aspects in sociolinguistics from form 1,2,3 and 4(Curriculum 

Expert, Interview  on 16
th
 July,2017). 

 The research study sought to find out from teachers and   curriculum expert whether 

teachers were involved by KICD in development of sociolinguistics content. The responses 

are follows:     Majority of teachers representing 64% observes that teachers were involved by 

the KICD in the development of sociolinguistics content. The teachers argued that before 

KICD develops the syllabus they form subject panels where most of the members are teachers 

whose contribution is valued .Kobia (2009) confirms that success of any curriculum 

implementation to a large extent depends on the teacher.  

 Curriculum expert revealed that teachers were involved in the development of 

sociolinguistics, in that the development of the syllabus is done through panel systems drawn 

from the education sector.  The curriculum expert noted that: 

 

Teachers were involved in the development of sociolinguistics content in that 

development of syllabus is done through panel systems drawn from the 

education sector .Secondary schoolteachers, diploma college tutors, university 

lecturers, quality assurance officers, KNEC officials and KICD officers. KICD 

subject specialists trains field officers who include quality assurance officers 

from the national to lower levels ,produces handbook for teachers .Teachers 

are in turn trained by the KICD subject specialists and quality assurance 

officers( Curriculum Expert, Interview on 16
th
 July 2017). 

 

     This findings agrees with the findings of Alsubaie(2016) on curriculum development 

that in order  for curriculum development to be effective and schools to be successful 

,teachers must be involved in the development process. On the other hand, 36% of the 

teachers involved in the study stated that teachers were not involved in the development of 

sociolinguistics content. The teachers sighted that KICD has never organized or facilitated 

seminars or conference for Kiswahili teachers on sociolinguistics. An assertion that is 
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confirmed by Njegere (2014) who observes that, whereas the KICD is expected to offer 

orientation to teachers on how to teach new or revised curricula, this is either inadequately 

done or sometimes not done at all. The research study sought to find out from teachers and 

curriculum experts whether teaching and learning materials approved by KICD for effective 

teaching of sociolinguistics are adequate.  

      Majority of teachers 71% observed that the teaching and learning materials approved 

by KICD for effective teaching of sociolinguistics are adequate and appropriate. The teachers 

sighted that most of the materials especially the text books are approved by KICD and that the 

books make learning of sociolinguistics interactive and they contain relevant information that 

is suitable for sociolinguistics aspects. 

     On the other hand, 28% of the teachers observed that teaching and learning materials 

are not that adequate. The teachers argued that since the syllabus does not specify the aspects 

of sociolinguistics to be taught, they consider the textbooks in the market not very relevant. 

They also add that some of those books are not approved by KICD. Handler (2010) opines 

that there is a need for teacher involvement in the development of curriculum. Teachers can 

contribute by collaboratively and effectively working with curriculum development teams and 

specialists to arrange and compose materials, textbooks and content. 

 The curriculum expert opined that there are teaching and learning materials approved by 

KICD but in order for teachers to have appropriate ones they must refer to the Kiswahili 

syllabus and Kiswahili handbook that explains the implementation of the sociolinguistics 

content. The curriculum expert noted thus: 

 

There are teaching and learning material approved by KICD but in order for 

teachers to identify appropriate ones to use while giving instructional 

objectives in sociolinguistics ,they must refer to the Kiswahili syllabus and 

syllabus  handbook .In the syllabus the objectives have been clearly defined 

and the content spelt out more specifically to give guidance to the users. Most 

of the resources can be improvised, obtained locally or acquired at fairly costs 

(Curriculum Expert, Interview on 16th July, 2017). 

 

All the teachers involved in the study observed that KICD plays various roles to make 

teaching of sociolinguistics effective.  In that it approves textbooks for teaching of 

sociolinguistics, organizes seminars and workshops to offer in-service training for teachers on 

how effective to teach sociolinguistics. It also provides Kiswahili syllabus and handbook 

explaining the teaching and learning of sociolinguistics. The curriculum expert affirmed that 

teachers should stick to the objectives of the Kiswahili syllabus as opposed to the schemes of 

work generated from the financial oriented organizations. Njegere (2014) affirms that the 

curriculum specifies what a student is expected to learn as embodied in the syllabi and 

teachers guides. Curriculum Expert observed that: 

      

  Teachers should stick to the objectives of the Kiswahili syllabus as 

opposed to relying on the commercially generated schemes of work from 

some of the text publishers. The syllabus has clearly defines the objectives 

and content to be covered .In addition the syllabus clearly defines the 

integrated approach to make the teaching of sociolinguistics effective 

(Curriculum Expert, Interview on 10
th
 July 2017). 

 

Furthermore, from the document analysis guide, it was found out that Kiswahili syllabus 

specifies the scope and sequencing of topics in Sociolinguistics. It is revealed that content 
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taught in sociolinguistics is drawn from listening, speaking and reading skills in the syllabus 

for forms 1, 2, 3 and 4 (Republic of Kenya, 2002). 

 

Summary of the Findings 

From the findings of the study majority of teachers observed that Kiswahili syllabus was well 

crafted to suit the teaching and learning of sociolinguistics. The syllabus shows the scope and 

sequencing of sociolinguistics topics, although some teachers were not cognizant of what to 

teach and where to end in sociolinguistics thus hampering teaching and learning of 

sociolinguistics. 

Majority of teachers also revealed that teachers were involved in the development of 

sociolinguistics by KICD. The teachers were incorporated in the subject panels that 

formulated sociolinguistics aspects that are taught in schools. Majority of teachers noted that 

KICD conducted seminars and conferences for Kiswahili teachers in sociolinguistics, other 

teachers also argued that KICD has never organized or facilitated seminars for 

sociolinguistics thus hinders Kiswahili teachers from being in tandem with emerging issues 

and other modern trends touching on sociolinguistics. 

Other roles of the curriculum developers that the research study revealed included:  

development of the Kiswahili syllabus that contains sociolinguistics, training of DQASOS 

and teachers at county level on sociolinguistics, production of the Kiswahili syllabus 

handbook to guide teachers on the implementation of sociolinguistics, approval of the 

teaching and learning resources for sociolinguistics, monitoring and evaluation. The research 

study revealed that Kiswahili syllabus specifies the scope and sequencing of topics in 

sociolinguistics and that content taught in sociolinguistics is drawn from listening, speaking 

and reading skills in the Kiswahili syllabus for forms 1, 2, 3 and 4 for the Kenyan Curriculum. 

 

Conclusion 

The study concluded that Kiswahili syllabus was crafted to suit the teaching and learning 

sociolinguistics. Some teachers were not cognizant of the scope, sequencing, and learning of 

topics in sociolinguistics thus impeding effective teaching of sociolinguistics. Some schools 

lack the necessary teaching and learning resources especially textbooks/Kiswahili syllabus 

and Kiswahili handbooks this actually constrains effective teaching and learning of 

sociolinguistics. 

 

Recommendations 
Based on the findings and conclusion of study, the following recommendation  were made in 

order to enhance effectiveness in teaching sociolinguistics to promote students’ performance 

in Kiswahili at KCSE in Rachuonyo South Sub-County: The Ministry of Education and the 

principals to allocate funds for  provision of adequate teaching and learning resources for 

sociolinguistics in schools like textbooks, charts, visual aids, realia, Kiswahili Syllabus and 

Kiswahili handbook so as to enhance effective implementation of instructional objectives for 

sociolinguistics. The Ministry of Education, Kenya Institutes of Curriculum Development and 

principals should develop a strategic plan on periodic capacity building conferences to equip 

Kiswahili teachers with knowledge and skills for tackling the current trends for teaching and 

testing of sociolinguistics. 

Kiswahili teachers should motivate and inculcate interest in their students towards 

sociolinguistics by encouraging them to study it by rewarding those who do well .They should 

lobby for sociolinguistics and introduce Kiswahili clubs in schools .All these efforts should 

promote a positive attitude on the students towards sociolinguistics.  
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Suggestion for further studies 

i. Research could also be carried out to investigate effectiveness of teaching 

sociolinguistics to promote students’ performance in Kiswahili at KCSE in other 

sub-counties in the country.  

ii. Research should be done on impact of sheng on the teaching and learning of 

sociolinguistics   

iii. Research could be carried on the role of sociolinguistics in promoting positive attitude 

of students in Kiswahili.  

                                                                               

References 

Awoniyi, T.A. (1982). The teaching of African languages. London: Hodder and Stoughton. 

Chang, L.G. (2015). Language Learning, Academic Achievement and Overseas Experience: 

A Sociolinguistics Study of Taiwanese Students in Australian Higher Education (PhD 

Thesis).Macquarie University. 

Clandinin, D.J. & Connely, F.M (1992)s.Teacher as Curriculum Maker. In P. Jackson 

(Ed).Handbook of Research on Curriculum, 363-401. New York: Macmillan. 

Creswell, J.W. Clark, V.L. (2011). Designing and conducting mixed methods research 

(2
nd

ed.). Thousand Oaks: CA Sage Publications, Inc. 

Eshiwani, G.S. (1993). Education in Kenya since independence. Nairobi: East African 

Educational publishers. 

Handler, B.(2010). Teacher a curriculum leader: A consideration of the appropriateness of 

that role assignment to classroom based practitioners .International Journal of 

Teacher leadership .3(1) ISSN. (1934-2726). 

Halliday, M.A.K. (1977). Language Structure and Language Function .InJ. Lyons (ed) 

(1977). New Horizons in Linguistics. Hormons-worth: penguin Books. 

Kobia, J.M. (2009). Challenge facing the implementation of 2002 secondary Kiswahili 

curriculum in Kenya. The Iranian Journal of Language studies (ULS), 3 (3) , 303-

316). 

Lestari, L. A. (1996). A sociolinguistic Analysis of “Greeting” and “Introducing: A 

Preliminary Study of Texts in English Textbooks Uses at Junior High School. 

Mose, M.R., Mokamba. J., Keraro. V., Nyagah. G. (2012). “Factors affecting 

implementation of Kiswahili Curriculum reforms in public Secondary Schools in 

Ngong division in Kajiado Kenya” Prime Journal of Business Administration, 2(12), 

746-757. 

Mugera, E. (2015). Influence of sociolinguistics Teachers and students Attitudes on KCSE 

Performance in Kiswahili in Likuyani Sub-County, Kakamega County (Masters 

Thesis) Moi University, Eldoret. 

Mulandi, P. (2010).Factors contributing to Poor Performance in Kiswahili at KCSE in 

Dagoretti Division. Nairobi (Masters Thesis), University of Nairobi, Nairobi. 

Ngugi, M.B. (2008). Tathmini ya Mtaala wa Isimujamii wa Shule za Upili Wilayani Thika, 

Nchini Kenya (Tasnifu ya Uzamifu), Chuo Kikuu cha Kenyatta, Nairobi. 

Nzilano,L.J.(2015).Influences and Outcomes of Social Constructivist Curriculum on Tutor, 

Beliefs and Practices in Teacher Education College in Tanzania(PhD 

Thesis).University of Wellington, Victoria. 

Republic of Kenya (2002).Secondary Education Syllabus. Nairobi: Kenya Institute 

Education 

Republic of Kenya.(2009). KCSE Examination Council Report. Nairobi:  Kenya National 

Examinations Council. 



Journal of African Interdisciplinary Studies (JAIS) ISSN 2523-6725 (online) 

 Volume 2, Number 8, August 2018 
 

45 

 

Republic of Kenya.(2010). KCSE Examination Council Report. Nairobi: Kenya National 

Examination council. 

Republic of Kenya. (2016).Rachuonyo South Sub-County education day report.Oyugis: 

Unpublished document, Kenya. 

Tromp, O., Kombo, D. (2004). Proposal and Thesis Writing: An introduction. Nairobi: 

Pauline Publication. 


