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Abstract  

This research explored students of Takoradi Technical University’s perception on the use of 

YouTube to teaching and learning purposes. A total of 1200 structured questionnaires were 

distributed across MTECH, BTECH, HND and Diploma students’ platforms of all five 

faculties which gives the stratification of the population, and then randomly selected within 

each program with the use of descriptive statistics for analysis. The findings revealed that 

52% and 51.8% of the respondents agreed that using YouTube as a learning tool improves 

their comprehension, and increases students' motivational level respectively. Moreover, more 

than half of the respondents indicated that YouTube makes learning interesting, enhances 

practical instruction and inspires learning, demystifies learning, and supports independent 

learning, as well as personalization of the learning experiences. The study recommended that 

the curriculum designers of technical education in Ghana should include YouTube as one of 

the tools and mode of teaching technical programs in Ghana. 
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Introduction 

The Media and their wide-ranging effects have been around ever since humanity started 

organizing into tribes and developing methods of communication (Mensah, Babah, Frimpong 

& Acquah, 2020). Since the advent of the internet, the world has become a global 

community. This is because through the worldwide web links, information is being shared 

and received almost instantaneously or in real time. People in different locations are able to 

communicate with one another by exploring social media platforms such as Facebook, 

Instagram, Imo, YouTube and many others to advance their lives (Smith, 2011 as cited in 

Ennin & Mensah, 2018). Jaha, Mensah and Acquah (2017) asserts that electronic media 

connects the traditional world of broadcasting with contemporary universe of digital-

electronic media  

Web 2.0 as a concept or term was actually coined by Darci Di Nucci in 1990, and 

currently comes in plethora of forms; from Social networking systems as indicated by 

Buzzetto-More (2014) to blogging tools like blogger; microblogging tools like Twitter; 

collaborative content creation tools such as Wikipedia or Wikispaces; bookmarking services 

like Delicious, Pinterest, and BibSonomy; to 3D Virtual Worlds like Second life; professional 

networking systems like LinkedIn, profile and friend management/communications systems 

like Facebook and MySpace; photo sharing services like Flickr and Instagram; video sharing 

services like YouTube; and microvideo blogging services like Vine have become veritable 

tools for easy accessing, capturing, storing and disseminating information in all spheres 

including educational terrain. A major characteristic of all these concepts is that content 

which is generated by users, allows sharing and social commentary. This has been found to 

stimulate students’ expression and participation as well as nurture social learning theory 

(Buzzetto-More, 2012). In this age and time, the media is a powerful tool that can be used to 

change the course of development of any country (Mensah, Boasiako & Acquah, 2017).  

YouTube, a Google Inc. company, is the Goliath of video-sharing sites. User-

generated content can be distributed, shared, and organized on YouTube. Unregistered users 

can view videos and leave feedback, while registered users can upload movie clips, TV clips, 

music videos, original short videos, documentaries, animated shorts, slideshows, and video 

recorded on mobile devices. YouTube has changed the landscape of the digital world.  This 

video sharing site receives billions of viewers monthly, the Chau (2010) reports show that 

more than half of viewers are students, and Teens constitute the dominant demographic in 

terms of their viewership, comments, rating and other feedback mechanisms and more than 

70% of YouTube watch time comes from mobile devices in more than 100 countries. 

This media is highly favoured because it can be a source of information, 

entertainment and self-expression that can be accessed for 24 hours in 100 countries with 54 

languages. According to Keen (2011: 50), “YouTube is a web-based file sharing service that 

allows individual to build public profiles, specify lists of other users to share videos as well 

as to view a list of connections or content created by others”. In relation to YouTube and 
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education, most students see YouTube as an amazing way of elevating and 

energizing instruction and learning, improve knowledge transfer, demonstrate complex 

procedures, and help explain difficult topics. The video-sharing website YouTube can 

provide unlimited opportunities to enhance eLearning course by not only using the countless 

videos you can find there, but also creating your own to help your audience achieve 

their learning goals and objectives, but also be particularly entertaining and re-watched as 

many times as your learners wish, and can be used to demonstrate practical lessons, concepts, 

procedures, and methods, which can be especially useful for all students especially those 

pursuing engineering or science related programmes in Technical university education. 

 

Statement of the Problem 

Romadhon and Qurohman (2017) averred that the function of this site as a media of learning 

is to make the learning atmosphere more fun, interesting and interactive. Instructional videos 

on YouTube can be used as an interactive learning in the classroom and for students 

themselves. Without limiting time and place, the students can use it as medium of learning 

any subject or course at any time they want. New students or new faculty can watch such 

videos weeks before they arrive on campus. In an in-depth analysis of how academic libraries 

can embrace video sharing sites like YouTube, Bond (2020) provided a few examples of how 

academic libraries can produce a video overview of the library narrated by students, faculty 

and librarians, which emphasizes the library’s vast collections, librarian’s professional 

assistance and the library’s role as a space for interaction, intellectual exploration, and 

socialization. Notwithstanding the success chalked in the Information and Communication 

Technology (ICT), society is now witnessing sophisticated crime wave with the aid of social 

media platforms. It has affected all sectors of the economy of scale, resulting in monetary 

losses and reputational damage to institutions that relied on some form of ICT as part of their 

day-to-day operations (Ennin & Mensah, 2019) 

Despite the usefulness of YouTube to teaching and learning, no study has examined 

the phenomena of YouTube use for academic purposes in technical universities education in 

Ghana. It is against this background that this study intends to explore the use of YouTube 

among students of Takoradi Technical University. 

 

Objectives of the Study 

The specific objectives of the study were:  
1. To explore students of Takoradi Technical University’s perception of the use of 

YouTube to education.  

2. To examine the appropriateness of videos students of Takoradi Technical 

University watch on YouTube to their courses of study. 

 

Purpose of the Study 

The purpose of the study was to investigate the use of YouTube among students of Takoradi 

Technical University in relation to teaching and learning purposes 

 

Review of Related Literature 

Activities Students Engage in on Video Sharing Sites 

Activities undertaken by users of videos sharing sites including YouTube, Vimeo and Hulu 

could be seen in four (4) ways. Users be they savvy or unsophisticated are propelled by any 

https://elearningindustry.com/how-to-develop-learning-goals-into-elearning-course
https://elearningindustry.com/writing-learning-objectives-for-elearning-what-elearning-professionals-should-know
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of these activities to visit video sites. Whether they went to the site on their own volition, or 

directed by a lecturer or friend. YouTube.com indicates that the four key undertakings are 

downloading, uploading, watching video or sharing a link to a video. According to 

Romadhon and Qurohman (2017) students pursuing practical oriented programmes tend to 

visit YouTube and other video sites frequently in search of videos that demonstrate the 

application of concepts. Engineering students who have practical assignments or embarking 

on a project also visit frequently to download videos related to what they wish to do. In fact, 

their main activities on YouTube are watching and downloading of videos that explains and 

demonstrate the use of the concept procedurally (Romadhan & Qurohman, 2017). Roodt, 

Villiers, Johnston, Ophoff, & Peier (2014) adds a critical activity which is applying to online 

video platforms as a tool for deepening academic progress. Some of these platforms are 

teaching bias, research bias and both teaching and research related. Students according to 

Roodt et al. (2014) mentions other activities students engage in include participating in any 

YouTube channel, commenting, subscribing and rating videos.   

According to Kousha, Thelwall and Abdoli (2012) online videos are of immense 

benefit to learners at all levels. With simple handle held smart devices, students from all 

disciplines engage frequently in watching, downloading and sharing links to sites often 

directed by instructors. Students notwithstanding the programmes have a perception that 

video sharing sites make available to them several methods of demystifying complex issues, 

concepts and theories. Indeed, students who are not ceased with the opportunity of having 

hands-on practical lessons, see YouTube as viable resource. 

Romadhan and Qurohman (2017) hold the view that the frequency of visits to and 

activities done on YouTube by students is somehow related to the kind of learners they are. 

Fast learners may not necessarily download videos but watch them while slow learners 

watch, download and watch the downloaded video repeatedly. According to Romadhan and 

Qurohman (2017) there are auditory learners, visual learners, kinesthetic learners and tactile 

learners. They seemed to admit that considering the diverse ways of assimilating knowledge, 

their rate of visit as well as activities they engage in will certainly differ.  Visual learners are 

inclined to visit video sharing sites more than all other types of learners. Bond (2020) 

expresses that this category of learners is likely to be. It is worth citing as part of the study 

that no study has been established whether more science students visit video sharing sites 

than business or art students.  

 

Type of Video Watched on YouTube  

According to Roodt et al. (2014), based on their use and function, videos can be divided into 

three (3) categories; demonstration, narrative and videoed lecture sessions are among them. 

According to Roodt et al. (2014) demonstration videos may be very useful tools for 

facilitating and rei nforcing learner autonomy. To design a teaching and learning approach for 

faculty in science and technology-related fields. Narrative videos are widely used in the 

language learning process because they have a specific communicative and cultural meaning. 

Video recorded lectures are characterized by content, which receives full attention. Videos 

shared on YouTube relate often to social, academic and socio-academic issues. Videos 

watched by students range from socio, academic, socio-academic, amusing, entertainment, to 

amusement. Simply put any video directed by their lecturer, shared or uploaded by 

professional in their field of study.  
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Students’ perception of YouTube 

According to Roodt et, al. (2014) it is central to contemplate or try to gauge the perceptions, 

the opinions or views of adopter of technology towards the new innovation. User’s perception 

towards the technology will define the success of implementation. Also, Roodt et al. (2014) 

noted that students’ indulgence in the new technologies enhances conventional methods of 

teaching and learning, they will be prepared or unable to use them expressively 

As indicated Moghavvemi, Sulaiman, Jaafar, and Kasem (2018) on students’ 

perception on the utilization of YouTube videos in an English language learning in Hong- 

Kong showed that students think that YouTube can motivate them and described the videos 

as interesting’ or attractive. Students’ perceptions on using these types of media sharing tools 

were reported in the literature. Moghavvemi, Sulaiman, Jaafar, and Kasem (2018) 

investigated students’ perceptions on the usage of YouTube in their learning at a Malaysian 

university and found that students’ used YouTube as a stress relief tool, a place to find 

information. The study concluded that YouTube is an effective tool for learning due to the 

fact that visual cues found in videos help students to understand and retain information easily.  

At a mid-Atlantic institution, students’ (N=221) perception of using YouTube in 

teaching and learning indicated that more than 89% of the participants agreed or strongly 

agreed that YouTube can be used as a learning tool to engage students and more than 70% 

agreed or strongly agreed that YouTube can enhance teaching and learning (Buzzetto-More, 

2014). Tan and Pearce (2010), in their work on open education videos in the classroom, one 

gleans for it that students perceive that YouTube increases learner’s interest in demonstrative 

lessons in as much as it demystifies learning. They also intimated that video in general stir 

the interest of students and they are perceived by students to be motivating them to develop 

their own learning experience.   

According to Duncan, Yarwood-Ross, and Haigh (2013) learners directed by their 

instructors to watch certain videos, would download them and watch them repeated. Users of 

YouTube often engage in four (4) main activities. These activities as Duncan, Yarwood-Ross, 

and Haigh (2013), indicated border on downloading, watching, sharing a link or uploading a 

video. Activities engaged in on YouTube depend on the kind of learner. Audio-visual 

learners are found to be downloading videos very often as compared to other types of 

learners. Kay (2012) provides a comprehensive analysis of video research by evaluating fifty-

three papers that highlight the benefits and drawbacks of using videos such as YouTube, 

Hulu, and Vimeo to improve student results. The study's key results show that videos are 

perceived by students to have the ability to improve attitudes positively, learning control, 

reading and study behaviour, and student success.  

According to Duncan, Yarwood-Ross, and Haigh (2013), visiting video sharing sites 

is beneficial to medical and clinical practical lessons, engineering science education, and 

research. They believe that the videos on video sharing as perceived by students, could be 

used to improve student engagement and fight the boredom that is often associated with 

conventional learning. A study sponsored by Cisco Systems (Greenberg & Zanetis, 2012) 

found online videos to be an educational “enabler and complimentary tool” in the teaching 

and learning process (p. 3) that stimulates greater interactivity with content, increased 

engagement, more rigorous discourse, and enhanced knowledge transfer, and memory 

building the result of which is increased neural development and academic performance  

  Abell (2011) avers that it affords learners the opportunity to receive information from 

lectures from lecturers and guests from industry without actually having them in the 
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classroom. YouTube portends several important points to both lectures and students. De 

Boer, (2013) contends that YouTube videos allow for micro learning.  This ensures that 

complex topics are segmented and delivered in short understandable and demonstrations of 

specific skills are delivered in small quantities, which improves knowledge retention. 

Furthermore, because YouTube is available on all devices and allows your learners to watch 

longer eLearning videos in short segments, your audience can watch the videos whenever 

they like and take their own time to absorb the information being offered (De Boer, 2013). 

YouTube according to Guo et,al. (2014) can be used to introduce lectures, elucidate 

seemingly difficulty topic points, extend information conveyed, spur students, and deepened 

their understanding. It affords users the opportunity to coalesce or aggregate into a social 

learning community where individuals can comment, contribute, share their views, insights 

and broach discussion. It also gives learners constant access to the content once they have 

access to Internet and a smart device (Lawrence & Lentle-Keenan, 2013). 

Yousef et al. (2014) looked at 67 peer-reviewed articles from 2003 to 2013 that 

focused on (what they call) video-based learning and came to the conclusion that using video 

in the classroom would help students learn better. As well as learning satisfaction, outcomes 

are essential. According to Martyn (2009), the effect on learning outcomes video (lecture 

capture systems) may be relevant and warrants further investigation. Gorissen et al. (2012) 

discovered evidence that listening to recorded lectures during exam time improved exam 

performance. Students' chances of passing the test, but they point out that these findings may 

be attributed to a variety of factors. The students who are actively learning the web lectures 

are known as active students. 

According to Filius & Lam (2009), two-thirds of the lecturers polled claimed that 

using web lectures enhanced study success. Preston et al. (2010) discovered that 76 percent of 

the students they polled thought the video format (Web Based Learning Technology) had a 

positive effect on their learning and made learning simpler. Over 90% of students at 

Manchester University claimed that watching recorded lectures would help them do better on 

exams. Reece (2013) revealed that there was a substantial positive change in exam results for 

one particular course where the only difference from the previous year was the availability of 

lectures on line. It is also found in the literature that many a time, identifying an appropriate 

video that relates the course content on this gigantic video site could be stressful and time-

consuming (Burke et. al, 2008). Again, there are no feedbacks to these videos.  

 

YouTube and education delivery 

Adding YouTube videos to your e-Learning course is beautiful task, due to the variety of 

authoring tools and learning management systems that are in operation currently. One can use 

YouTube videos to introduce a topic, explain an online activity, motivate your learners, or 

simply extend the information conveyed by the e-Learning course. Using you tube as a social 

learning platform offers one the opportunity to build a strong e-Learning community where 

everyone can comment, contribute, and share their opinions and ideas. 

E-Learning videos are particularly effective facilitators for analysis. After viewing a 

YouTube video, one can encourage online discussion by asking your learners to add their 

personal insights: What did they like about the video? Was there anything they did not 

understand? How did the e-Learning video relate to their personal experiences and feelings? 

You can also ask them to share other YouTube video references to extend online discussions, 

https://elearningindustry.com/7-tips-elearning-professionals-enhance-knowledge-retention
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as video enhanced e-Learning courses increased interest and engagement levels by presenting 

different perspectives. 

Uploading e-Learning content to YouTube makes it available throughout the 

YouTube network, which means that your learners can access it and view it on the go via 

their smartphones and tablets, devices used in mobile learning. It does not matter how small 

the screen is; you can use YouTube as a platform for not only searching online video 

resources, but also sharing presentations, and inviting your learners to take an active part 

through their commenting. How about short, effective instructional videos on YouTube? 

Using videos for microlearning ensures that complex procedures and demonstrations of 

specific skills are delivered in small quantities, which enhances knowledge retention. 

Furthermore, because YouTube is available on all devices and allows your learners to watch 

longer e-Learning videos in short segments, your audience can watch the videos whenever 

they like and take their own time to absorb the information being offered. 

 

Methodology 

This research was purely quantitative in nature in which the researcher used survey to solicit 

for responses. To meet the objectives of the study a close-ended structured questionnaire 

using the Likert scale on strongly agree, agree, undecided, disagree, and strongly disagree, 

and appropriate, slightly appropriate, neutral, slightly inappropriate, and inappropriate 

approach was used to collect the data, and in order to get a fair representation of each 

faculty’s respondents into the research, a structured questionnaire was sent to the platform of 

five different faculties namely FOBS, FOE, FATA, FAS, FBNE which were included in the 

study. A total of 1200 questionnaires were distributed among MTECH, BTECH, HND and 

Diploma students of different streams and departments by using a stratified random sampling. 

Stratified random sampling is a procedure which first categorizes a population into subgroups 

and then randomly selects from each subgroup until a desired number is reached. In all 995 

responses were collected and analyzed using the SPSS software version 21.  

The analysis showed that 23.8% of respondents were FOE students, 44.4% were FAS 

students, and the remaining respondents were FOBS, FAATS, and FBNE students. Moreover, 

more than half (54.3%) of the respondents were offered the HND programme. 28.2% of the 

respondents were offered the B-Tech programme. However, few (0.2%) of the respondents 

were offered an M-Tech programme. In reference to the respondents who offered the various 

programmes, 61.6% of the respondents were first year students, 24.6% of the respondents 

were second year students, 12.6%, 1.0% and 0.2% of the respondents were third year, fourth 

year and fifth (plus) year students. 

 

Perception of YouTube as a Learning Tool 

This section explores students’ perception on the use of YouTube as a learning tool. Table 1 

below gives a detailed description of the result.  
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Table 1: Perception of Students on use of YouTube as a Learning Tool 

Perception Strongly 

Agree 

Agree Undecided Disagree Strongly 

Disagree 

Mean 

 N (%) N (%) N (%) N (%) N (%)  

Improves 

comprehension 

23(3.9) 163(27.5) 122(20.6) 33(5.6) 252(42.5) 3.99 

 

Increase 

motivational 

level 

 

 

20(3.4) 

 

186(31.4) 

 

101(17.0) 

 

30(5.1) 

 

256(43.2) 

 

4.06 

Makes 

learning 

interesting 

14(2.4) 137(23.1) 85(14.3) 15(2.5) 342(57.7) 4.31 

 

Enhances 

practical 

instruction 

 

 

15(2.5) 

 

144(24.3) 

 

72(12.1) 

 

30(5.1) 

 

332(56.0) 

 

4.26 

Inspire 

learning 

18(3.0) 157(26.5) 80(13.5) 28(4.7) 310(52.3) 4.20 

Demystify 

learning 

  

47(7.9) 144(24.3) 171(28.8) 62(10.5) 169(28.5) 3.55 

Supports 

independent 

23(3.9) 157(26.5) 91(15.3) 29(4.9) 293(49.4) 4.13 

Engender 

personalization 

of the learning 

experience 

 

32(5.4) 157(26.5) 138(23.3) 46(7.8) 220(37.1) 3.82 

As stress 

relieving tool 

36(6.1) 131(22.1) 122(20.6) 34(5.7) 270(45.5) 3.95 

Source: Field Survey, 2021 

 

The analysis in Table 1 depicts the perception of respondents of the use of YouTube as a 

learning tool. From the analysis, (27.5% and 42.5%) of the respondents agreed and strongly 

disagreed respectively that using YouTube as a learning tool improves their comprehension 

with a mean response of 3.99. Again, most of the respondents (34.8%) agreed and strongly 

agreed that using YouTube as a learning tool increases students' motivational level. 

Moreover, more than half of the respondents (57.7%, 56.0% and 52.3%) indicated that 

YouTube makes learning interesting, enhances practical instruction and inspires learning 

with a mean response of 4.31, 4.26 and 4.20 respectively. There were less than (32.2%) of the 
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respondents who agreed and strongly agreed with YouTube demystifying learning, with a 

mean score of 3.55.  

Besides, (30.4%) of the respondents agreed and strongly agreed that YouTube as a 

learning tool supports independent learning, with a mean response of 4.13. Furthermore, 

(26.5% and 37.1%) agreed and strongly disagreed that YouTube engenders personalization of 

the learning experience with a mean score of 3.82. Moreover, 45.5% of the respondents 

strongly disagreed that YouTube is a stress-relieving tool with a mean response of 3.95. 

 

Appropriateness of Videos Watched on YouTube 
The study also sought to examine how students see the appropriateness of videos watched on 

YouTube by respondents. To do this, respondents were asked to indicate on a 5-point Likert 

Scale where 1= Appropriate, 2= Slightly appropriate, 3= Neutral 4 = Slightly inappropriate 5 

= Inappropriate. Table 2 gives a detailed description of the result. 
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Table 2: Appropriateness of Videos Watched on YouTube 

Perception Appropriate Slightly 

appropriate 

Neutral Slightly 

inappropriate 

Inappropriate Mean 

 N (%) N (%) N (%) N (%) N (%)  

Videos 

explain 

concepts in 

my course of 

study 

 

311(52.4) 172(29.0) 69(11.6) 23(3.9) 18(3.0) 4.24 

Videos 

demonstrate 

practical 

application 

of concept in 

my course of 

study 

 

333(56.2) 162(27.3) 64(10.8) 19(3.2) 15(2.5) 4.31 

Videos 

uploaded by 

lecturers 

257(43.3) 146(24.6) 89(15.0) 58(9.8) 43(7.3) 3.87 

 

Videos 

suggested by 

my course 

mate 

 

 

221(37.3) 

 

150(25.3) 

 

124(20.9) 

 

55(9.3) 

 

43(7.3) 

 

3.76 

Videos 

directed by 

my lectures 

285(48.1) 138(23.3) 100(16.9) 41(6.9) 29(4.9) 4.03 

Videos 

relating to 

my course of 

study 

 

349(58.9) 136(22.9) 76(12.8) 22(3.7) 10(1.7) 4.34 

Videos 

uploaded by 

professionals 

in my course 

of study 

324(54.6) 130(21.9) 86(14.5) 40(6.7) 13(2.2) 4.20 

Source: Field Survey, 2021 
 

From the analysis in Table 2, a greater proportion of the respondents (52.4%) indicated they 

watch videos that explain concepts in their course of study with a mean score of 4.24. In 

addition, more than half (56.2%) of the respondents indicated that videos demonstrate 
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practical application of concepts in their course of study with a mean score of 4.31. Most of 

the respondents (67.9%) were slightly appropriate and appropriately watched videos 

uploaded by lecturers with a mean response of 3.87. while 15% of the respondents were 

neutral. Again, 25.3% and 37.3% of the respondents indicated that they were slightly 

appropriate and appropriately watched videos suggested by their course mates with a mean 

score of 3.76. 

Furthermore, 48.1% of respondents stated that they watched videos directed by 

lectures. Most of the respondents (58.9%) indicated that they appropriately watched videos 

relating to their course of study with a mean score of 4.34. Moreover, 54.6% of the 

respondents indicated that they appropriately watch videos uploaded by professionals in their 

course of study with a mean score of 4.20. 

 

Findings 

From the analysis, 52% of the respondents agreed and strongly agreed that using YouTube as 

a learning tool improves their comprehension, 51.8% agreed and strongly agreed that using 

YouTube as a learning tool increases students' motivational level. Moreover, more than half 

of the respondents 57.7%, 56.7% and 52.3% indicated that YouTube makes learning 

interesting, enhances practical instruction and inspires learning. In addition, most 32.2% of 

the respondents agreed and strongly agreed with YouTube demystifying learning. Besides, 

45.7% of the respondents agreed and strongly agreed that YouTube as a learning tool 

supports independent learning, Furthermore, 55.2% agreed and strongly agreed that YouTube 

engenders personalization of the learning experiences. However, only 48.8% of the 

respondents did agreed YouTube is a stress-relieving tool. 

A greater proportion of the respondents 52.4% indicated they watch videos that 

explain concepts in their course of study. In addition, more than half 56.2% of the 

respondents indicated that videos were appropriate to demonstrate practical application of 

concepts in their course of study. Most of the respondents 67.9% were slightly appropriate 

and appropriately watched videos uploaded by lecturers. Again, 62.6% of the respondents 

indicated that they were slightly appropriate and appropriately watched videos suggested by 

their course mates. Furthermore, 48.1% of respondents stated that they watched videos 

directed by lectures. Most of the respondents 58.9% indicated that they appropriately watched 

videos relating to their course of study. Moreover, 54.6% of the respondents indicated that 

they appropriately watch videos uploaded by professionals in their course of study. 

 

Note: On table 1, respondents who marked ‘undecided’ have been added to the ‘agreed’ 

variable at the findings section in order to make useful generalization of the subject.  

 

Conclusion  

This research concludes, the use of YouTube in technical university education in Ghana is 

appropriate since 66.2% of the respondents agreed using YouTube as a learning tool 

improves their comprehension, and increases students' motivational level. This research 

further concludes, that the use of YouTube makes learning interesting, enhances practical 

instruction, inspires learning and demystifying learning, YouTube as a learning tool supports 

independent learning, and engenders personalization of the learning experiences, and explain 

concepts in their course of study. YouTube videos were appropriate to demonstrate practical 
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application of concepts in their course of study of the technical university students’ 

education. 

 

Recommendations  

Since YouTube is able to give appropriate demonstration of practical application of concepts 

in the technical university students’ education, it is recommended that the curriculum 

designers of technical education in Ghana should include YouTube as one of the tools and 

mode of teaching technical education in Ghana. Each department in the university should 

create a content on their YouTube channel where students are able to upload their own 

content of videos on the assignment that students are supposed to submit to their lecturers. 

Students must be encouraged to submit videos on the process of how an assignment was 

carried out in practical departments like hospitality, computer science, mechanical, electrical, 

and fashion on measuring, cutting, sawing or even fitting a dress. With the introduction of 

YouTube in the curriculum of technical education, it can help bring the practicality of 

technical education to students at the comfort of their homes and not just on the university 

campus which can foster policy makers of Ghana Tertiary Education to push for the 

implementation and advancement of Distance learning within the Technical University 

landscape. 

We recommend that Technical University lecturers should promote YouTube as mode 

of teaching and learning in the Technical University curriculum to enhance conveniency 

among students and lecturers since both lecturers and students must not necessarily be on the 

University campus to partake of a lecture due to Covid-19. Moreover, teaching and learning 

can be carried out anywhere at any time with the availability of internet connectivity 

eliminating location as a barrier to acquiring Technical University education. 
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